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Abstract 
In the project report we will investigate, if multicultural pedagogy can influence the learning 
opportunities, of ethnic minority children in the Danish lower secondary school. The analysis reveals 
that, in our case study in an 8th grade, the ways to handle possible issues surrounding ethnic minorities, 
is to de-culturalize and therefore the social aspect is a big part of the teaching.  Furthermore, in the 
project report we discover that the teaching methods in Danish schools, based on our fieldwork, has a 
lack of multiculturalism considering the curriculum. Including curriculum could be highly effective for 
the childrens’ learning opportunities  in class, based on Kampmann and Banks’ research.  
Finally, it is concluded that multicultural pedagogy can influence the learning opportunities for the 
children, and that the teaching methods could be improved, by a combination of focusing on cultural 
differences, and a multicultural curriculum by applying elements from multicultural pedagogy, and 
applying a social aspect to the teaching like it is being done in our case study. 
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Introduction 
 
Problem field  
Our problem formulation is: 
 
Based on a case study in a multicultural 8th grade, can multicultural pedagogy influence the 
learning opportunities of ethnic minority children in the Danish lower secondary school? 
 
Today there is four times as many people with another ethnic background than Danish, living in 
Denmark, compared to 30 years ago. 1It is therefore a challenge for Denmark, to adjust to these 
changes, and likewise it can be difficult for the many people with different ethnic, social and 
cultural backgrounds to integrate into Danish society. 
The Danish school is a good example, of some of these difficulties that may emerge when many 
children with different cultural backgrounds, have to be educated in the same institution. The 
Danish school system is not sufficiently prepared for these difficulties and challenges. Studies 
show that especially ethnic minority boys, are very poor readers during school, but also 
afterwards.  
The educational system has to change and develop, with the changes in the Danish population, 
and we will investigate if, and how multicultural pedagogy can lead to a better cooperation, 
between the educational system and ethnic minorities, to improve the educational learning 
environment. 
Our motivation for doing this project is primarily based on the fact, that we all have encountered 
the cultural clashes in the Danish school system, whether being an ethnic minority student 
ourselves, or having relations to one. This made us question what challenges you face, being an 
ethnic minority in the Danish school system, and how the minority students themselves, the 
majority students and the teachers, are coping. 
                                                          
1
 (http://jyllands-posten.dk/indland/ECE5201304/danmark-saetter-ny-rekord-i-indvandring/). 
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We have noticed, that the topic is being discussed widely in the media, and among politicians, and 
hence affects everyone. Whether or not you are a part of the ethnic minority, the majority, or you 
are a teacher, the multiculturalism has a significance for everyone in the school system. 
In this report we will like to investigate multicultural pedagogy as a possible way, to overcome 
the challenges mentioned above. We must include theoretical definitions of identity, culture and 
ethnicity, to be able to understand the processes, that lie behind the clashes and challenges that 
occur. We will also investigate different practical approaches to multicultural pedagogy. 
We will be using the dimension Subjectivity & Learning to understand the pedagogical theories 
and methods. 
To create new empirical data, we have done fieldwork at a multicultural school, and through 
observations investigated the interrelation going on in class, between ethnic minority students, 
ethnic majority students and the teacher. We also chose to interview the teacher, and get her 
viewpoint on multicultural pedagogy, and find out how or if it is practiced as a learning pedagogy 
in her class. By interviewing the pupils in a focus group interview, we also get their point of 
views, and more personal experiences of being a minority, or a majority student in a 
multicultural class. 
By analyzing the outcome of our interviews and observations, we gained empirical data, which 
has given us knowledge and better understanding in the field of multicultural pedagogy in 
Denmark. 
 
Theory   
 
The theories we are going to use in our project, are theories of; identity, ethnicity and culture as 
overall theories. Furthermore, we will use these theories to discuss the three approaches in Jan 
Kampman’s and to Banks’ models:   
Jan Kampmann's description of three theories about multiculturalism; multiculturalism, anti-
racism and critical multiculturalism. We will use Jan Kampman's description of three approaches, 
because we see them as an example of the development of ideas, within multicultural education. 
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We also believe that, Jan Kampmann has a critical view on the three different branches of 
multicultural pedagogy, that he describes. 
We will also be using James Banks’ five dimensions of multicultural pedagogy which are; content 
integration, knowledge construction, equity pedagogy, prejudice reduction and empowering 
school culture. We will like to find out how Jan Kampmann's description of the three theories, 
lead us in relations to Banks’ model. 
In relation to these views on multicultural pedagogy and education, we will investigate the 
different perspectives of culture, identity and ethnicity, because we believe that these concepts 
have great relevance for the understanding of multiculturalism, and how to approach the 
underlying problematics, which can occur when dealing with students in a multicultural class. 
How are they affected by their parents culture, the culture of the school and how do they conduct 
themselves to culture? How is their culture combined with their identity, and what role does 
ethnicity play, when it comes to the relation between the students, and the relation between 
students and teacher? 
To help us clarify these areas, we will, among others use the perspectives of Jenkins on social 
identity, Barth on identity and ethnicity, Laura Gilliam and Pierre Bourdieu on cultural forms, 
Thomas Hylland Eriksen on identity strategies. 
In order to understand the problem area, we will also look at different types of teaching methods, 
in order to understand the complexity of the teachers role, and get a sense of how a teacher could 
approach our problem.  
 
Culture 
In the following chapter we look into different aspects of culture, and try to clarify the relevance, 
between the concept of culture and our problem definition. We wish to try and clarify the 
concepts of culture, which has relevance for our problem field and why. 
In this case, culture is important to add to the equation, to try and understand, how and why the 
students might behave the way they do. Culture can be a key element in the process of 
constructing, one's own identity and in defining one's role, or place in a group. The notions above, 
we assume plays a significant role in the lives of students in an 8th grade.  
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Culture is also interesting, when looking at the students relations to each other.  
Their culture and patterns of behavior will differ, and hence might create diversity and 
challenges. Since we are investigating ethnic minority children, it is expected that we will meet 
diversity, between the students in the classroom, which could be interesting for our research. 
Since culture is closely linked to one’s identity and background, origin and even ethnicity. 
Cultural differences can also be found when considering the parents of the students, as a 
participant of the whole issue. Their cultural diversity is also a factor, which needs to be taken 
into consideration, because they are part of the influences of their child's identity, and how they 
experience culture. 
 
Culture explained by Banks 
In his book, “An introduction to multicultural education”, James A. Banks talks about different 
paradigms and perspectives of culture. These different theories are looking at the cultural angle 
of education, and are trying to dissolve what issues there are in relation to different cultures and 
learning opportunities, as well as achievements. What role does it play, to have different cultures, 
especially with some cultures more dominant than others, how is it solved. 
This angle of the culture perspective is relevant for our research and our problem field, when 
considering possible solutions, in how to improve ethnic minority students’ achievements in 
school, and where to put the focus when considering possible adjustments and changes. 
 
The cultural deprivation paradigm 
The first to mention is the cultural deprivation paradigm. The theorists behind this perspective, 
believe that the cultural problems occurring in the schools, are caused by the culture of the 
students, rather than the culture of the school. They believe that students coming from social 
environments with poverty and students with other ethnicities, are culturally deprived, and 
therefore not compatible with the other students at the school. The theorists also believe that the 
school can teach the ethnic minority students skills, that will benefit them in their learning 
process by using behaviorist methods and strategies. 
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They do, however believe that the school is limited in how much they can help the students 
achieve, because of their social and cultural differences. Believers of this theory, will focus on 
changing the student rather than the structure of the school. (Banks 2008: 53) 
 
The cultural difference paradigm. 
On the contrary we find the theorists of the cultural difference paradigm, who believe that 
minority children are failing in school, not because they are culturally deprived  but because their 
culture is merely just different from the schools’. They think that these different cultures can be 
enriching to the more mainstream culture, most valued by the society. They therefore believe the 
opposite of the cultural deprivation theorists, and put the responsibility on the school. They think 
the school must change, in order for the students with different backgrounds, than the majority 
students, to have their cultures respected, reflected and for the the teaching to consider their 
different characteristics, when trying to improve their achievements. If these factors are being 
taken into consideration, the students will be enabled to achieve higher goals.(Banks 2008: 54) 
The cultural differences between the school and these students, lies in the values, norms and 
behavior patterns, which makes the learning environment challenging for the students to adjust 
to and also difficult for the teachers to reach out to them, since you need a feeling of sensitivity 
towards the students understanding of the world, in order for them to learn.  
It could also affect the different relationships among the students, who due to cultural 
differences, possibly will find troubles working with each other and connecting socially. Being 
considerate to a student's culture, and therefore also their background, it is necessary, for the 
teachers to be aware of not stereotyping the students. Having knowledge about a possible 
behavioural pattern and other aspects of a certain culture, is not saying that everyone belonging 
to that culture, has the same needs. In other words, it is important when it comes to teaching, not 
to generalise, and actually try to understand that, even though culture is referring to a group of 
people holding the same values and norms, some people can still differ from these norms and 
values. 
The cultural difference theorists, see that being bilingual, as a strength, rather than a weakness, 
and believe that teachers should embrace their languages, rather than see it as a problem. 
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One could argue that, when teaching ethnic minority students in Denmark, the teachers often 
focus only on improving the students’ Danish skills,  in order for them to improve in school. In 
other words, instead of acknowledging bilingualism as a resource, it is looked upon as being an 
expression of insufficiency of the student and as a problem. 
The Danish researcher, Thomas Gitz-Johansen, experienced this when doing fieldwork.  
He observed that, when the teachers spoke of being “too many” bilingual students in a class or 
school, they spoke of it as a problematic matter.(Gitz-Johansen 2006:49) 
 
Culture explained by Laura Gilliam and Pierre Bourdieu 
In this paragraph we will try to look closer, into culture combined, with the creation of identity, 
and what can be factors in trying to accomplish a certain identity.  
We also look at culture and its combination with groupings and communities. 
In her book, “De umulige børn og det ordentlige mennesker”, Laura Gilliam talks about cultural 
forms, where she often refers to Pierre Bourdieu. Based on their assumptions, we have attemped 
to clarify, what factors are involved and relevant for our problem definition. 
 
Pierre Bourdieu 
Pierre Bourdieu was a French anthropologist and sociologist. He created a praxis theory model, 
about more permanent social positions. 
The theory claims that different fields constitute different social spaces, which are individual 
spaces. They are related to the structure of the larger social space, and cannot be defined without 
the others. The fields are not physical spaces, but different social positions.   
These different fields consist of different capital forms, where several values are important. The 
capital forms can e.g. be economical, social, educational and cultural. 
Capital can be understood as resources and competences, the more capital a person obtains, the 
more power the person possess in the field, and therefore the possibility to have more influence. 
To give an example, in the economic field, values like economic capital, money, is the important 
factor and in the educational field, cultural capital such as manners, knowledge and academically 
competence are the dominant factors. In combining field and capital, Bourdieu talks about 
habitus, which can be explained as internalizations of external structures of the entity. Through 
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positioned experiences with praxis in the field, the discourses gets internalized and transformed 
to subjective structures - the habitus. Through these experiences, patterns, logic and reason are 
embedded. 
 
Habitus 
Bourdieu´s central concept of  habitus is based on the idea of a historical, embedded practical 
sense, such as values, norms and cultural habits that individuals in communities, conform to. 
Habitus is constructed by the person’s individual story and experiences, and hence affects all of 
our actions, opinions and the choices we make. He uses the term field in order to describe the 
division of the bigger social room in the society, into several minor social rooms. One could use 
the idea of a game to clarify his definition of field; “I feltet kæmpes der som i et spil mellem 
forskellige positioner med udgangspunkt i et sæt ’spilleregler’, der er i feltet”. (“In the field there 
is a fight like in a game, between the different  positions with a base in a set of ‘playing rules”.)2 
What the “game” in the field is about, is the different positions’ power relations/structures. When 
people share a position in the same social room - field - they will be in the same group of habitus, 
and therefore share cultural understandings and pracsis. 
Bourdieu explains the fields as being social power fields, where a discord of power is going on, 
about obtaining these different capital forms and definitions of these. As mentioned earlier in the 
educational field, there is a constant effort to obtain cultural capital like; education, grades, 
knowledge, cultural objects like books and pictures. A certain cultivated way of speaking, 
behaving and in the process of constantly trying to obtain these competences, a constant 
negotiation is taking place, about what is acknowledged as the most respected values. It is this 
discord, which among other thing is about creating identities according to Bourdieu. (Bourdieu, 
Laura Gilliam 2009:55) 
With the competition level existing in the “game” of gaining capital in eg. the educational field, 
minority students would perhaps, unconsciously try to improve their language skills. In our case 
the would concern Danish. They would adjust their cultural values, in order for them to gain 
                                                          
2
 (http://www.teorier.dk/tekster/pierre-bourdieu.php, 8/12, l. 26). 
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power and influence in the school. Some students might adjust their values as well, in the aim of 
being part of a larger group. 
It could also influence the relations between the students, in the way that the minority students 
being in a different habitus. In the light of their different backgrounds and experiences they have 
other understandings of what cultural values are. Hence they are seeking to gain different values 
in the educational field. One could argue that this could contribute in the creating of clefts 
between the students. 
Laura Gilliam also talks about students “seeking to belong”, and how the pursuit of finding 
common identity is based on identification with others, a category, a group, a community and the 
feeling of being of the same kind. The feeling of sharing the same position, origin, background and 
understanding, and sharing these can be the same, as having the same so called cultural forms. In 
other words, people use cultural forms in order to identify themselves with other people. 
Laura Gilliam divides the cultural forms in two; ‘between humans and in the human´, or the terms 
of Pierre Bourdieu;” in a objectivized – routinized – social form and a subjective – habituated – 
individual”, form. 
“Kultur” eller rettere “kulturelle former”, såsom kulturelle forståelser, praksisser eller institutioner, 
beskriver det, der skabes, når folk giver fænomener i deres sociale verdener specifikke betydninger 
og, gennem social praksis og interaktioner, dels giver disse fænomener en objektiv form, som 
transcenderer de enkelte individer i tid og rum, dels internaliserer disse betydninger til en subjektiv 
form.” (Laura Gilliam, 2009) 
(“Culture or even cultural forms, such as cultural understandings, praxises or institutions, describes 
what is created when people give phenomenons in their social worlds specific meaning and through 
social praxis and interactions, for one gives them an objective form, which transcendent the 
individuals in time and space, but also internalizes these meanings to a subjective form.”) (Laura 
Gilliam, 2009) 
When she uses the term culture, she is not referring to the culture in forms of common language, 
values, and ways of thinking, which everyone within the same group, nation, or country shares, 
and are limited of. She is referring to the fact that the common and traditional understanding of 
the concept of culture, can in relation between field, position and person give a valid point. 
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Crucial for a person embedding of cultural forms is her positioned experiences, her specific 
experiences from her position, and that shows two people’s cultural understandings and pracsis 
can never be the same. It does however make sense that they often seem alike. Thereby you can 
rather say that people with the same cultural understandings, pracsis within nations and ethnic 
groups, and with connections to common environments, share experiences. 
Laura Gilliam gives an example of the concept of being a “Dane”.  She discusses the fact that the 
danes share language and classification system, social structures (to a certain extent), symbolic 
and material objects, with common laws, institutions, and rituals. 
They have been through the same society consecrated formation and educational institutions like 
elementary school. She points out that the cultural uniformity that comes out of this, is only 
based on common knowledge, and therefore by predominance. 
Looking at this angle of culture, it is relevant when trying to understand the patterns of the pupils 
behavior in a classroom, and point out the necessity of the teachers view as well. The students 
with a minority background, will possibly seek other students with common cultural 
backgrounds, in order to feel a sense of belonging to group sharing same values. They will 
possibly connect easier with students with similar ethnic background, even though the cultures 
might be very different. 
In spite of this, one could argue that there is a certain importance for the teacher, still to 
distinguish between the students and their different cultures, and thereby attempt to see their 
individual needs, also in a cultural perspective. 
Laura Gilliam explains how the anthropological understanding of culture has had negative 
consequences, because it is an idea of culture as an essence, that can be transferred from 
generation to generation within a cultural community and still be intact.  This idea of culture 
creates a fear of the cultural unknown, which could threaten to influence, or even eradicate 
(Laura Gilliam 2009, p. 54, l. 15) This fear of the unknown legitimizes the exclusion of the 
unknown and therefore unwanted. In her book, Gilliam explains by the use of the german 
professor of social anthropology Verena Stolcke, which consequences this cultural 
fundamentalism can have and how it can be related to racism: 
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“Som en mere stueren arvtager til racismen har kulturfundamentalismen givet højreorienterede 
grupper, nationalister, indvandringsangste folk, men også vestlige regeringer, en forklaring på, 
hvorfor vi ikke kan sammen, må begrænse kontakt og allerhelst vil leve hver for sig” 
(“As a nicer inheritor to racism, fundamentalist culture has given right-wing groups, nationalists, 
people with immigration anxiety but also western governments, an explanation on why we can’t 
function together and have to limit all contact and live separately”) (De umulige børn og det 
ordentlige menneske, Laura Gilliam, 2006, p. 54, l. 17). 
The use of culture as a fundamental form can justify and also support the feeling of “us” and 
“them”. But as Gilliam says, the concept of culture has not only been used to exclude the 
unknown, but also by native groups to defend and emphasize their cultural rights to land, 
language and ways of life. In this form it can help reifying people’s culture 
 
The culture of communities. 
Looking at the culture of communities, can be relevant in the project, because of relation to the 
students identity process. In the “game” of obtaining capital in the different fields, as explained 
earlier by Bourdieu, the pupils might in school attempt to adjust their cultural forms, in order to 
be accepted within the frames of the school. 
The Polish sociologist Zygmunt Bauman, talks about the concept of being part of a common 
identity, the understanding of being “of the same kind”. Nationality and ethnicity is often linked 
with these common identities, since it creates a physical distinction between, “us and them”. Due 
to the biologically and the physical criteria, ethnic and national identities, often becomes racial. 
Hence people recognized this by the way other people look, how they talk, what accent they have 
and how they act in general. Bauman points out an important factor of nationalism, and what it 
means in consideration to common identities. It is called “we-talk”, which divides people in 
friends and enemies, us and them, belonging and not belonging. 
When talking about these national and ethnic groups with common identities, these 
communities, it is important to also consider them as “dissimulated communities”.  
This means that it is rather the idea of an ideal community, rather than what it realistically is. 
Instead of focusing on the content of the communities, the tendency is to focus on the boundaries 
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surrounding the community. The exact feeling of being part of a community can be gained by 
making distinctions between who belongs in the community and who does not, rather than by 
giving the content and values of the community the central element.(Laura Gilliam 2009, Barth 
1994, Baumann 1996) 
The concept of “us and them”, is a problematic issue to deal with, when it comes to students in an 
elementary school. As mention before it can result in creating clefts between the pupils. It can 
also be part of a kind of persuasion for those students in doubt of what cultural community they 
are a part of, to “pick side” in order to belong. 
Common cultural forms as e.g. the understanding of knowledge, or normal behavior in 
elementary school is often the result of dominant positions and discourses, which have the 
authority to define reality, truth and standards for pracsis. 
People growing up in the same country, with the same language or ethnicity, does not necessarily 
have to share common cultural forms. People are in different positions, dependent on e.g. which 
means they have, and that gives them different experiences.  Some people expand their horizon, 
by crossing different nations, ethnicities, maybe by working in a foreign country, travelling or 
different kinds of hobbies and they thereby form their lifestyle, opinions; and culture. Doing all of 
this also means that people need to be somewhat ‘multicultural’ in order to connect with people, 
when exploring the world around them. 
When people expand experiences, by mixing knowledge about other areas of the world and other 
cultures different from their own, their common knowledge will therefore also be changed and 
challenged.  
For minority children, growing up within self constructed minority communities in the Danish 
society, and maybe also experiences from the society from where they origin, they get a lot of 
views from different positions and perspectives. It must be a challenge comprehending all the 
different experiences and unite them. One could argue that some of these children have to deal 
with two sets of common cultural forms; one from which their parents possess, and one which 
their teachers and fellow students possess, and finally what cultural form they themself possess. 
16 
 
Culture can be seen as something homogenous and static that are bound to special areas and 
fields. It has boundaries that are unmovable which only people with the same habitus and so to 
say in the same field, can be a part of. 
In spite of this, it is still a concept that in our project, can help us understanding how the children 
and teachers within the school identify themselves and each other. It can also be useful to 
understand how the children are forming groups, and if it is based on sharing common 
experiences and understandings of the environment. 
The reason behind the different focus points, we have tried to clarify in relation to culture, is that 
we believe, they have great influence on the students thrift in school. For an 8th grade minority 
student, having all these different aspects of culture, having to comprehend and consider them 
all, could very well be affecting the students ability to learn. 
 
Identity 
When looking at how minority children are navigating within the Danish school system it is 
interesting to look at identity, because it is a part of the way people socialize and act in different 
situations. We have a theory about identity playing a role in the way children learn in school, and 
the way they interact with both teachers and their fellow pupils. 
All students come from different backgrounds and different social layers; this can have an 
influence on their identity. 
When defining identity, three things have an impact according to the Danish dictionary: 
·      The person has an aptitude and a characteristic defining the person as unlike others. 
·      The person has self-identity, that means the person is able to be the same person during his or 
hers developing life story and at the same time being able to reflect about the personal 
development and about his or her future and past. 
·      The person belongs to different groups. Depending on relationship within the group, the person 
experiences a group identity, this means the person has a limited potential of showing its 
aptitude and characteristics. 
(www.denstoredanske.dk/identitet) 
The English Sociologist Richard Jenkins has written the book, “Social Identity”(2006), 
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where he gives his theory about identity inspired by other important anthropologist and 
sociologist such as Mead, Goffman and Bath (Jenkins Richard, second edition (2003) p.43). 
Jenkin’s theories are going to be our starting point when investigating how identity is connected 
with children's experiences in school. 
The keywords are equality, differences, time and place, the human world and the interaction 
between people. 
Animals use their sense of smell and nonverbal communication to identify one or another, in a 
way people do the same, but not on the same level as the primates. 
Instead humans are equipped with other very useful tools, thanks to the human consciousness. 
 
Interpreting humans through information 
The meeting with other people makes us try gathering information about the person in front of 
us to find out more about who this is; we want to identify the other person. 
The information humans collect are everything from the clothes the person is wearing, the body 
language, their use of the spoken language and the person’s response to one’s questions. All this 
information is added up, and the result one get is an impression of what type of person one is 
interacting with or looking at. 
But one can never be sure on one’s gathered information; an “identity confusion” might occur. 
(Jenkins p 30). 
Depending on the situation the person will try to give a certain impression of who they are. The 
result is that in a given situation they might act in one way and then in another given situation act 
completely different. For example minority students. They are behaving one way in school to fit 
in and be like the “others” but when they come home they have to adjust to the culture there is at 
home. 
A reason for this can be found in the light of the environment people are surrounded by, people 
want to fit into “the human world” or a certain culture. 
Jenkins uses the term “human world” instead of saying society, this is the place where the 
individual and the collective meet each other and get united. In relation to minority students in 
the Danish school system, it might be harder for them to fit into the “human world” if they do not 
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understand the culture this contains. As said, every person has different ways of interacting, for 
example socially with friends and academically with colleagues, but minority students might 
experience this distinction to a larger extent. The ‘Danish culture’ that is reflected in the school 
may not be compatible with the one they experience at home and this could result in a even 
bigger difference between how they act or should they act at home and in school. 
People can change, but some human aspects are harder to change compared to others. 
Jenkins explains that in the first years of each individual human life, are the most sturdy to 
change such as; the self, humanness, sex, kinship and ethnicity. 
He calls this category of identity the primary identities (Jenkins p. 44) 
As mentioned above the first thing people meet when they interact with another human is the 
physical appearance; the body shape, the hair colour, the skin colour, etc. 
The consciousness behind the physical body knows in the back of their minds, that the opponent 
human is gathering all these informations, so that makes the person trying to be presented in the 
way they think they are, and the way they want the opponent to look at them as a human. 
(Jenkins p 30). 
Jenkins sees the human world as a combination of three orders, that all have an influence on 
people's identity 
- the individual order, is the human world consisting of the embodied individual and the 
consciousness behind it 
- Trade order is the construction of the human world in the light of interactions between 
individuals. 
-The order of institution is the human world where different structures and organisations are 
established. 
It is hard to talk about only one of the orders without mentioning the others, hence the bodily 
individuals, interactions and institutions all play a role in the theory of identity according to 
Jenkins. 
 
19 
 
The relationship between the individuals and the collective 
The relationship between the conduct of each individual and the affection of the collective is 
simply the essential part of the notion. (Jenkins p. 42). 
The most important contrast between the individual and the collective contrast are differences 
and equalities when following the theory. 
The differences are connected with the individuals, and equalities with the collective. (Jenkins p. 
41)   
Speaking about individual identity without looking at the collective doesn’t make sense. 
The human is a unique physical entity, but the self is socially constructed. 
From the first years - the primary identification processes to the later processes in life. 
Throughout their entire life, the individual is going to define and redefine their identity based on 
interactions with the collective, that means that the consciousness of the individual is a socially 
constructed phenomenon. 
Children start being aware of the interactions in the age of 2-4 year. When they reach the teenage 
age the identification changes from the primary place - the family - to another, their friends. 
Usually the boys interact among themselves and likewise the girls amongst themselves. (Jenkins 
p.82-83) 
Jenkins mentions a point that  Mead refers to; we simply can’t see ourselves without seeing the 
person as we are from the outside like other people do. (Jenkins p. 43-44) 
This is a great importance of the identity and Jenkins calls this the inside/outside- dialectics. 
The identity needs to be “approved” by others. That is leading back to the interaction, where the 
person either understand or misinterpret the informations due to the self presentation of the 
person which varies from time to time and from place to place. 
The individual has a self image but it might differ from the one the outstanding people have. 
According to Goffman and  Barth all individuals are aware of attempting to be  “considered” as 
“something” or “someone” and this attempt  has to be done successfully so they can put on the 
identity they want people to think they occupy. (Jenkins p.45) 
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Labeling and grouping 
As mentioned before people have lots of influence on each other’s identity. Other people don’t 
just perceive the identity of others, actually they are a big part of the creation of it i. 
(Jenkins p.98). That is a reason why the notion “labeling” also plays a role. 
It will be useful when interpreting the teachers way of treating the pupils, and the way the 
children treat each other. 
Labeling makes people treat the labeled person in a certain way. This results in people start 
behaving like they are treated. (Jenkins p 99). 
Labelling can be distinguished in between the nominal and the actually labeling, this is based on a 
model of labeling where the starting point is expectations. . (jenkins p 102) 
Looking at grouping within the school can help us understand if the pupils’ chosen friend groups 
have an influence on their activities in class.     
When researching what happens within a group, the members of the group all have something in 
common, and this is something different from the others outside the group.  So to identify the 
group the people outside the group must be defined too. Again the keywords are equality and 
differences. Equality is important within the group that is make the connection between people. 
The differences outside the group is what defines the equality within the group. .( Jenkins p. 105). 
The same foundation of the process as when looking on individuals interacting together is still 
the same even though individuals and groups are not the same. The inside/outside dialect still 
has an influence on the identification. 
 
Identity and Ethnicity 
Barth has studied the interaction in ethnic groups, which makes him an interesting researcher in 
our project. 
The collectives are a product of the interactions between individuals according to Barths 
explanation. (Identity, Jenkins p.121-122) 
Barth has a model explaining how ethnic identification works which consists of three elements. 
Shortly explained it says that inner construction of the outer differences generates inner 
similarities (Identity, Jenkins p. 123-124) 
1. Ethnic identities are characterized as popular classification: 
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This means that people who partakes in a social situation reinforces each other’s attributions and 
self attributions and in this way an interaction happens. 
2. Barth is very interested in the processes which gives rise to collective forms. Also, he is 
interested in what people do rather than how individuals act. 
3. Maintaining limits and group recruitment is for Bart far more relevant rather than ethnicity 
and cataloging the historic and cultural aspects of ethnicity. 
This means that interactive construction of external differences creates internal similarity. 
He believes that differences are organised when individuals interact socially. 
Thus, you cannot simplify ethnic differences and similarities since they are not objectified as 
“differences”, but only considered important by the operators involved . This objectifies the 
differences, hence some cultural factors chosen by operators are mere signals or signs of 
differences whereas others are being ignored or, perhaps, even downplayed. This makes it 
possible for individuals to move in and out of their ethnic identities and also means that they are 
variable throughout time. (p 124) 
Differences are socially organized by individuals interacting. Yet, it is still important to look at the 
continuity in ethnic collectives which relies on the maintenance of borders. This happens when 
interactions across borders unfolds. 
Barth believes that the relations inside the borders and between the members plays an important 
role when it comes to common values for the ethnic identity. Furthermore, this also applies to 
recognition from others and from yourself. This means that when you claim an ethnicity and 
being a certain type of person, you also accept the fact that you are being judged and that you will 
judge yourself. In collectives you strive for being judged by others and thus gaining 
acceptance.  (p. 125) 
 
Thomas Hylland Eriksen 
Thomas Hylland Eriksen is a Norwegian anthropologist and sociology professor who has done a 
lot of research about ethnic minorities and their identity. He presents different strategies that are 
used by ethnic minority people in order to cope in the social context they are in. Among these 
strategies are “bindestregsidentitet”(“dash identity”) and “den rene identitet”( “clean identity”). 
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(Jaffer & Sareen 2012:43). The reason for choosing to include these strategies is due to the fact 
that in the analysis of the focus group, when looking at the identity of the minority children, the 
strategies can help us understand their situations and their views. 
The “dash identity” is the theory that ethnic minority pupils e.g. a boy or a girl with for example a 
Turkish background, who live in Denmark, will be one person who has two different cultures that 
affect his or her identity. The strategy is  that you have found a way to cope with the two different 
cultures present in your life by distinguishing the life you live at home compared to the life you 
live in public. You are so to speak living a “double-life”. At home the person will therefore live by 
the Turkish traditions and values that come with the family’s cultural background and in the 
public sphere, including school, will live by the Danish traditions and values that are set by 
society and their social circle. If we continue to use a Turkish person as an example it is quite 
often seen that girls coming from this culture are raised more strictly than the boys from the 
same culture. Therefore the girls will also have a natural acceptance of authority and behave 
well-mannered in school. By already being “proper” according to the parents, then maybe the 
expectations are not quite as high for the girls as they are for the boys. (Jaffer & Sareen 2012:43). 
As mentioned before Thomas Hylland Eriksen describes an additional strategy that some ethnic 
minorities follow in order to cope in the country they live in. “Den rene identitet” (the clean 
identity”). 3 
This strategy is mainly based upon traditions and religion. The person who is an ethnic minority 
in the country (e.g. Denmark, since this is the context of our case) chooses to live either fully by 
their parents culture and traditions or fully by the traditions and norms of Denmark.  The 
problem with this strategy is that even though it is a free choice to stick with the culture brought 
by your parents, this person cannot choose how the rest of society views them and internal 
frustrations may occur. 
                                                          
3
 
(http://www.google.dk/url?sa=t&rct=j&q=&esrc=s&frm=1&source=web&cd=1&ved=0CCsQFjA
A&url=http%3A%2F%2Fsamfnu.systime.dk%2Ffileadmin%2Ffiler%2FTekster%2FEmne2%2Ft
_re_etnisk_min_unge.pdf&ei=cIKxUreTKYLK0QWo34HoDw&usg=AFQjCNEyYaQ3MQQPP8599QN
z4GD1LmzV5w&sig2=m_FmCq3vRGp-DxPQkeS5nQ)3 
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Expectations from parents and between some of the pupils will be discussed in the analysis of the 
focus group interview, as well as the different identity forms that are present in the children’s 
lives, the “dash-identity” is one of them and is therefore relevant. 
We have  chosen to also highlight “the clean identity” form since we can apply it in our analysis 
when looking at the parent’s identity based on the children’s claims about their parents and their 
culture at home. 
 
Jan Kampmann 
 
The theories we will investigate in our project are, Jan Kampmann’s description of three theories 
about multiculturalism, anti-racism and critical multiculturalism. We will use Jan Kampmann’s 
approaches, because we see them as an example of the development of ideas within multicultural 
education. We also believe that, Jan Kampmann has a critical view on the three different branches 
of multicultural pedagogy that he describes. This is very relevant for us and our project, because 
we want to learn about different experiences within multicultural pedagogy and how the theories 
have evolved from the past and turned into how they function today. 
 
We will also be using James Banks’ five dimensions of multicultural pedagogy that are; content 
integration, knowledge construction, equity pedagogy, prejudice reduction and empowering 
school culture. We want to investigate how these different approaches to multicultural pedagogy 
does or could have influence in the teaching of the 8th grade, which we are doing fieldwork in. 
 
Multiculturalism 
The first theory that Jan Kampmann describes is multiculturalism. 
He describes it as being the first step in the development away from a monocultural approach to 
education. The goal is to include but not to assimilate the children into school and society. The 
teachers supporting this, strive to change the curriculum away from the majority’s traditional 
and national ethnocentrism, because they believe that, for the minority children to learn about 
their cultural background, their chances for achieving greater educational success increases. 
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According to the multiculturalists it is very important that teachers etc. do talk about the 
students’ different ethnic backgrounds with the students themselves, so that the topic doesn't 
become a taboo. It is also important to talk about it, and to make sure that children with different 
ethnic backgrounds interact with each other so that there is no prejudices amongst them. It is 
also important that there is respect between the students and the teacher and the students in 
between. When there is a mutual respect there will also become a respect towards diversity. 
 
Anti-racism 
Anti-racist pedagogy sees the multiculturalism as being “tokenism” and therefore understands 
cultural diversity as being no more than exotic clothes, food and music (Kampmann, Horst 2006 
p. 134). Anti-racist pedagogists think there is a certain institutional racism in the school system, 
which oppresses the minority and makes it difficult for them to obtain the same educational 
success as their classmates. According to the anti-racist, there is often individual prejudices 
within the teachers and the ethnic Danish children. The solution is to uncover the institutional 
racism. 
 
Critical multiculturalism 
The third theory, critical pedagogy, is the last step in the development. It has certain aspects in 
common with the two theories above. It shares the idea of a certain institutional structure with 
the anti-racists. It disagrees with multiculturalism, arguing that their view on cultural differences 
as static, is inadequate and with The anti-racists’ idea of cultural differences as only being a 
question of black versus white, they believe it to be too bipolar and simplified. Their most 
important points of orientation are the cultural diversity and racism as a changing process 
(Kampmann, Horst 2006 p. 137). Another focus is on shared citizenship and political 
participation and inclusion, regardless of ethnicity.(Kampmann Jan 2. udgave 2006, 127-141). 
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James A. Banks 
 
An example of these four approaches in the dimension of content integration:  
Level 1. The contributions approach: Focus is on heroes and holidays and discrete cultural 
elements.  
Level 2. The additive approach: Content, concepts, themes and perspectives are added to the 
curriculum without changing its structure.  
Level 3. The transformation approach: The structure of the curriculum is changed to enable 
students to view concepts, issues, events, and themes from the perspective of diverse ethnic and 
cultural groups.  
Level 4. The social action approach: Students make decisions on important social issues and take 
action to help solve them. (James A. Banks 2002) 
Based on his observations during fieldwork he designed the figure “The Dimension of 
Multicultural Education” consisting of five different dimensions. 
All five dimensions play an important role in the effort to implant a multicultural education. 
Teachers teaching math or science may not worry about ethnicity or culture, because they don’t 
find it relevant when talking numbers. According to Banks it should be possible to make good 
premises for the children in a multicultural school in the light of the five dimensions - also when 
teaching math. (Banks 2008:20).  
We see the model as a very good tool in our research because it defines different areas we 
assumed would have an influence when trying to involve all students in a multicultural school 
and thereby have an influence on learning abilities of ethnic minority students. 
One of the challenges the development in multicultural education has met is a narrow minded 
perception of the five dimensions formed by James A. Banks. Some people, including how it is 
referred to in the media, tend to focus on only one of the dimensions and not the dimensions as 
an entity. This could be for example to only include a celebration of an ethnic event or holiday. 
For multicultural pedagogy to exist, all five dimensions explained beneath has to be fulfilled 
according to Banks. 
 
26 
 
 
Content Integration 
When teachers are illustrating concepts, theories, principles and generalizations, according to 
Banks, it is important to include examples and content from different cultures and groups, but it 
has to be done in a logically content. This can be challenging when teaching for example math, 
but according to Banks it is possible. According to Banks many schools see content integration as 
constituting most of multicultural education and this might be a reason why many math- and 
science teachers don’t feel like they should include content integration in their teaching, because 
they feel it is a pedagogy that can only be used by art-, language- and social studies teachers.     
An example of how physics and math teachers could include this dimension into their teaching is 
by using examples in their teaching from different cultural groups and using literature, for 
example biographies of mathematicians and physics of color. Banks does admit that this 
dimension of multicultural pedagogy does have more relevance to social studies and language 
arts teachers, than it does to the mathematical teachers. (Banks 2008:31) 
 
Knowledge Construction 
Banks finds it to be the teacher’s job to show the students different perspectives, frames of 
references and how different cultural assumptions have had an influence on the way we 
experience the world and from where we get our knowledge. Banks uses the example 
“Darwinism”. The teacher can make the students investigate and analyze the knowledge 
construction process by studying genetic theories of intelligence because it leads back to the 
topic “racism”.  Banks want the knowledge constructions process to help students understand 
how implicit cultural assumptions influences the way knowledge is constructed. An example of 
this could be by looking at a historical movement, such as the westward movement and look at 
the perspectives and points of view this concept reflects. A teacher could then asks his students 
how could one describe this movement from another point of view. 
 
Prejudice Reduction 
Banks’ third dimension is the prejudice reduction. This dimension will help the children to be 
more open minded and have a more positive attitude towards different cultures, and this will 
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reduce their prejudices against one another. It is the teacher's’ job to reduce the prejudices by 
using strategies to develop a more positive attitude and values in a democratic way. Research has 
been made in USA which shows that children as early as the age of four are aware of racial 
differences and often gravitate towards Whites (Banks 2008:34). This negative racial attitude can 
be helped by including realistic and positive images of different ethnic groups and by letting the 
students join in cooperative activities with students of other race and ethnicity. 
 
Equity Pedagogy 
If the teachers modify their way of teaching in a direction that will help the academic 
achievement of the student Banks’ equity pedagogy will exist. That means different approaches 
and theories have to be used, because learning style depends on which group the child belongs to 
such as social, cultural, gender or racial. In order for equity pedagogy to exist teachers must be 
aware of their students’ cultural strengths and modify their instructions hereafter. Some studies 
show that evidence that support this idea of teachers using culturally responsive teaching 
increase the students academic achievement. (Banks 2008:35).   
                                                                                                                                                                                            
                                                                                                                                                   
Empowering School Culture 
The last dimension of the multicultural school is to implement an organization and a school 
culture that creates an equity between the students independent of gender, race and social class. 
All staff members have to be aware of this, be positive and participate at all time, also if 
reconstructions are necessary. There are many ways to gather the students and to boost the 
equity the students in between e.g. during sports participations, group practices and special 
programs. The school should be making structural changes and be conceptualized as a system of 
change so that each students will have the same opportunities of success.(Banks 2008:33) 
The dimensions emphasize that an important factor is to involve culture and history in an 
appropriated way within the various disciplines by showing enthusiasm through a positive 
attitude. 
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This will help the students get a better understanding of one or another and learn how to accept 
their cultural and social differences. It will help them feel accepted and understood and thus give 
them a better chance to succeed in school.   
 
“The black school”, reform pedagogy and neo - liberalism. 
When investigating different teaching methods, we came across three different types of 
approaches. The black school that operated mainly before World War II, was characterized by 
discipline, chastisement and memorization. In Denmark in the 50’s and 60’s the ideas were set 
aside along with the abolishment of chastisement in 1967.4  
But some of the values of the Black school such as clearly strict performing authority and a 
humiliating punishment of the students. The difference of the relationship between teacher and 
students, is that teaching with elements from the black school, this relationship is more distanced 
and in some cases the misconduct of power. The teacher is more dependent on the dominant 
power relation between teacher and student in order to gain respect. 
The reform pedagogy came as a reaction and a clear contradiction to the methods of “the black 
school”, with values such as democracy, equality and freedom. With this new reform came the 
“Den Blå Betænkning”, which really implemented a more human way of teaching, the goal was to 
improve the lives of the children and in the end produce citizens who would be both critical and 
beneficial to society. As never seen before, principles of psychology and sociology was used to 
create a better more humane method of teaching. Here the methods of teaching included subject- 
and group work, interdisciplinary  work and the criticism of tests and grades. 
In more recent time, a neo-liberalistic perspective on the educational system has risen along with 
reform pedagogy being more and more unpopular. The public opinion towards reform pedagogy 
was that it had it’s roots in the “hippie-movement” of the 60’s and 70’s and therefore gave an 
unambitious and soft ring to it and the mocking term “rundkreds pædagogik” was used. In 2003 
it was established with the prime minister’s speech: 
     
                                                          
4
 (http://www.leksikon.org/art.php?n=4786). 
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»I tre årtier er der kastet vrag på paratviden. Den er blevet opfattet som sort skole, 
udenadslære og terperi. Det er, som om indlæring af faglige færdigheder er blevet nedprioriteret 
til fordel for at sidde i rundkreds og spørge: ’Hvad synes du selv?’« 5  
(“For three decades, trivia knowledge has been trashed. It has been precieved as black school, 
memorization and rote learning. It is as if obtaining academic skills has been down prioriatized for the 
purpose of sitting in a circle asking: “What do you think?”) 
What current minister of education, Christine Antorini, strives for in the new reform is a joint 
program of both reform pedagogy and “den sorte skole”. Here knowledge and skills are the most 
important factors but they can only be obtained if the students feel comfortable and happy in the 
school environment. She doesn't favorize academic knowledge over social competences. 6 
Teachers of today following values from the reform pedagogy, would implement a more implicit 
authority. Bourdieu points out that this “soft” approach is just as powerful as the methods of the 
black school, its sanctions are more psychological, such as the teacher’s withdrawal of attention 
and devotion. (Laura Gilliam 2006, p. 111 l. 23) 
“Den pædagogiske magtrelation i tidens danske folkeskole er blot sløret af den personlige relation 
mellem voksen og barn og opererer, jf. Foucault, via selvdisciplin” (Laura Gilliam - De umulige børn 
og det ordentlige menneske 2009, p. 78, l. 26) 
(“The pedagogical power relation in the present state of the Danish elementary school is just 
blurred by the personal relation between adults and children og operates, according to Foucault, via 
self discipline”.) 
We have chosen to include these different approaches of teaching methods, because we believe 
that they are relevant and present in todays discussion about teaching and learning. We also 
                                                          
5
 (http://www.stm.dk/_p_7446.html) 
6 ( http://www.information.dk/289065 ) 
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believe some elements from these different approaches, could be present in the teaching 
regarding our case study. 
 
Methods 
 
Our methods consist of interviews, questionnaires, observations and analyzing texts. 
In order for us to be able to answer the problem formulation we created in the beginning of the 
project, we needed to find out what kind of questions we wanted to ask, in order to get the most 
interesting answers. We felt that we needed to create new knowledge and get our own insight 
knowledge in the matter. 
Choosing interview and observations as a qualitative research method was challenging, since it 
requires removal of all expectations, presumptions and other thoughts. One needs to try and 
understand the perspective from the inside of the interviewed and not compare with ones own 
perceptions. Dealing with a topic and problem formulation like ours, where we search for new 
knowledge of the behavior of humans, the researchers needs to put the main interest in trying to 
understand the phenomena involved and presume that the important essence is the reality of 
real peoples lives. 
We chose fieldwork as our research method, which is a qualitative way of researching. In order to 
understand how the students and teachers are behaving, why they are behaving in certain ways 
in certain situations and what elements would be useful in their learning process, the qualitative 
method is useful since it is newly created material that no one has tried to interpret before. 
The qualitative research method is more profound and seeks to understand the actions made 
rather than explain. This means that in our case we wanted to try and understand the themes 
pointed out from the interviewed person’s perspective. What are they focusing on, and can we 
find out why. This also means that we, while doing the interviews, we would begin with questions 
being as open as possible, in order for the interviewed person to control the content - their focus 
and perspectives. This especially becomes clear in the interview with the teacher. The structure 
is not chronological and is basically taken in the directions, the teacher, Helene wishes to go. 
Even in situations when asked more specific questions, she is given the space to talk about 
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something completely else. Instead of tracing back to the original question, interesting points are 
being made, since it becomes clear what is important to her, and not what we wish for her to say. 
Having said that, we made sure to ask questions within the themes which we found interesting, in 
order for her to hopefully clarify our thoughts, but in her own way. In other words you can say 
that there is a structure, meaning that it is neither a  normal conversation nor a survey, rather a 
conversation with a semistructured purpose. 
In our interview with the children in a focus group, we needed to be slightly more structured, 
since they easily would focus on completely irrelevant things, like the candy we brought to them. 
They were also more thoughtful in uttering themselves, because they were in a group, perhaps 
considering what the others were saying and thinking. We also tried asking very open questions, 
namely in the hope of them going in unexpected directions, but still trying to point them in the 
relevant direction. 
Since this was our first experience with this form of research, it showed to be quite challenging. 
And therefore it did not become a perfect constructed qualitative interview. Not only do one 
needs to be aware of the answers to the questions which are asked, one also needs to be aware of 
how they are answered, and if anything is being implied in that. 
In the observation part, one of the obstacles was to observe without unconsciously interpreting. 
The act of observing and describing as “pure” as possible was hard without constantly having the 
urge to analyse, explain and presume. When studying and reflecting over theories concerning a 
certain area, it can be hard not to compare one’s “background” knowledge, when suddenly 
observing that very type of area. 
Looking back on our experiences doing the fieldwork, it is clear that had we done certain things 
different, the process would probably have been better and more effective. Regarding the 
interview, the questions were harder to “structure” in the qualitative way, since no one could 
foresee who would ask the next question and what. 
 
Entering the field 
When starting our project it quickly became clear to us that in relation to the complexity of our 
subject, it would make the most sense to go into the field; the classroom. Here we wanted to 
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investigate our problem formulation and in order to do that we wanted to get as many different 
aspects and views on the matter by using two different methods in three cases. 
One of the methods we wanted to use was interview. Interview is a qualitative research method, 
and especially due to the fact that it is a lot about subjectivity and personal experiences we 
thought that this would be optimal. It would depend on our skills as interviewers but since this is 
a first year project we can’t say that we possess any skills in this. Instead we would read 
thoroughly about the subject and discuss in the groups, resulting in a good deal of knowledge as 
our background for doing the interviews satisfactorily. We also thought that the knowledge being 
constructed doing a social interaction would be the most useful due to, as mentioned above, the 
complexity of our project. We expected the interviews to be very subjective since it was a matter 
that involved the person we interviewed personally. It wasn’t a person’s opinion about a product 
or something external outside themselves. This was a subject that involved the interviewed 
person him or herself, either as a teacher or as a student. Also the method is not as restricted and 
this would make room for the person being interviewed to take the interview in the direction 
he/she wanted to go - and this was really what we wanted it to be about; “what is important to 
this person - and why”. 
Another method we found relevant in relation to our subject was observation. We would have the 
teacher’s thoughts and opinion and the students’, and then we wanted to our own observations of 
the interaction between the teacher and the students in practice during class. Here we wanted to 
be the fly on the wall - not ask questions or interact - just notice what went on in the classroom. 
We went into the classroom with the baseline that we would write everything we observed 
down, to later gather all our observations and discuss what is relevant in relation to our problem 
field. Here you could say that it was an advantage for us being that many people observing 
because then we had many different viewpoints and we were able to share our thoughts and 
maybe get some observations that some of us hadn’t noticed in the first place. 
To give us a body of empirical data to analyze we would need these three aspects. We started out 
wanting to work with a class between 7th and 9th grade where we thought that the students 
would be in that age where they would have started to understand themselves as a part of a 
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bigger and more complex world. If the students had been younger they might not have reasoned 
about themselves and their surroundings to an extend that would be useful to our project. 
It would also have to be at a multicultural school - that meant 25% or more students with an 
ethnic minority background. Our focus was minority students and therefore it was important to 
us that the class we would do our fieldwork in, was of mixed ethnicities and cultural backgrounds 
- but still that there would be a minority of students with another ethnic background than Danish 
and a majority of ethnic Danish students. 
As we found out, it was an unexpected challenge to find a school that would be willing to let us in 
the classroom, interviewing the students and interviewing the teacher. We wrote and called 
schools in areas that we knew had a high concentration of ethnic minorities. We mostly got the 
responds that they got a very high number of inquiries of this sort and that they weren’t 
interested or didn’t have the time. Due to our lack of experience in this area we had 
underestimated this challenge, and it took a great deal of time before we could obtain our own 
empirical data and start analysing. This was the central part of our project. We made a new 
strategy where we avoided the areas that was too obvious and known in the media. We found a 
school outside of Copenhagen where an 8th grade main teacher finally showed interest in our 
project. 
What we wanted to know from the focus group interview with the students, which challenges a 
minority student faces in the Danish school system and what he or she sees as being the reason. 
But we didn’t want the students to get a preconception of what they thought that we wanted 
them to say. Therefore we were supposed not to mention anything about them being ethnic 
minorities. We mistakenly didn’t talk to the teacher about this. After the observations during 
class we were supposed to chose six students to interview. The teacher quickly took charge and 
asked the class who had an ethnic minority background. She then picked out a mix of students 
she thought was appropriate for our interview. This resulted in us not getting to interview the 
two minority boys who stood out as a bit challenged during our observations. It also resulted in 
the students more or less knowing what our agenda was. This could affect their answers, 
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consciously or unconsciously by making their answers fit our agenda/idea of them and already 
giving them a certain identity and label that they might have actively fulfilled. 
This could obscure the truth of some of the answers we got from them, so this we had to consider 
when using the interview in our project. On the contrary we were able to speak openly with them 
about being a minority student and asking them more direct questions and by that also getting 
more direct answers. 
When the teacher, Helene, asked openly in class who wanted to participate in the interview, 
almost all the students raised their hands, except from the two minority boys that we had noticed 
during our observations. We thought that they were quite relevant for our project, being minority 
boys and not seemingly interested in class. We wanted to know more about them. Why were they 
not interested in class? What was their point of view on what could be done differently to make 
them care about school? But since they didn’t raise their hand, Helene couldn’t pick them out. 
She picked out two minority girls that were noticeably good students. The four other students 
she picked out was one Danish and three half Danish half another ethnicity but clearly born and 
raised in Denmark under Danish values and traditions. They had at least one parent who was 
fluent in Danish and with a natural understanding of what it means to go to school in Denmark. 
Helene naturally wanted to give a good impression of her class which might be the reason for her 
picking who she thought were fitted to do that; good students with mixed backgrounds. She 
picked the three “mixed students” one Danish/Asian, one Danish/African and one 
Danish/Arabian. She might have misunderstood our project as being about ethnicity and race 
only, when it really is more about cultural differences. We wanted to have picked other students 
and not make it as open, but ask the different students personally. We should have discussed this 
with the teacher before going in. 
To start with we had also decided to be only two people in class so that our presence wouldn’t be 
too disturbing of the natural environment of the class. But since Helene told us that it was fine 
that all of us were present, all seven of us sat in the back. If we had only been two in the class we 
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might not have been as visible to the students. On the contrary we might not have gotten as many 
observations being fewer eyes. 
We were quite surprised that the students seemed very quiet and concentrated, which was not 
our expectation of an 8th grade with a high percentage of pupils with different backgrounds. This 
was of course a presumption and even a prejudice, we perhaps have had incorporated from the 
media discourse towards ethnic minority children in school, since we don’t have any experience 
from elementary school, besides when we went there ourselves many years ago. Later, in the 
group interview with the students, one of the participants told us that they were much more 
quiet because we were there. This is a significant proof that our presence influenced the daily 
routine. But even though we had only been one person present it might still have influenced the 
data. 
If we had had the opportunity to follow the class in a longer period of time, the students might 
have gotten used to us and wouldn’t have been affected by our presence. Therefore it would have 
been ideal for us to follow the students throughout the whole day or even several days in order 
for us to get a deeper insight and more nuances on the interrelation between students and 
teachers, but this was unfortunately not a possibility for us. 
To give us a more nuanced insight to this particular class and the interrelation between the 
teaching method and the students, it would have been ideal to do observations in the same class 
with different teachers in different subjects. But the teacher, Birgitte, who had them in the 
following class didn’t want to participate in our fieldwork. We wanted to be able to compare the 
two different teachers and their very different methods in relation to the children’s learning 
opportunities. In the focus group interview the children described Birgitte in a very negative way. 
It would have been interesting to observe the students’ possible change in behavior and to get 
Birgitte’s thoughts on her teaching methods.   
Another factor of the research would be grades. Would we be able to see a difference in grades in 
comparison to the students’ positive or negative description of the different teachers and their 
teaching methods? This would be very relevant as a way of “measuring” the teaching methods in 
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their effect on skills. It was not possible to collect this information since the administration of the 
school didn’t want to disclose such information. 
After analysing the interviews we got a much deeper insight into e.g Helene’s point of view. It 
became clear to us that she was interested in giving us a very positive impression of her class and 
of her as a teacher. This is of course natural human behavior, but we had had to take this into 
consideration and maybe foresee her trying to take control of the situation when picking out 
students for us to interview. 
Interviewing both students and a teacher about their view on the school and the students - both 
socially and academically this subject becomes quite personal and sensitive which is why we 
have, in consideration of ethics and their privacy given both the school and all the participating 
fictive names. 
Analysis 
 
Interview with teacher 
 
Introduction 
In the following chapter there will be an analysis of the interview with the teacher Helene with a 
focus on the teacher’s perspectives and points of view. We will try to clarify how the teacher 
makes sense of the different situations occurring in the classroom, and how she sees her own role 
as a teacher. Which angles is she emphasizing and what approach is she taking. We have tried to 
make sense of which themes were important to her, and also tried to give her the chance, to take 
the interview in the direction she wanted, rather than following the structure of our interview. 
 
Gender diversity. 
Opening the interview we asked Helene if she experiences any challenges when teaching a 
multicultural class to which she responds with saying that there are some challenges, but 
academically some of the minority girls are among the best students: “Ja… Altså … Ja lidt, men 
alligevel vil jeg sige, at nogen af dem der er fra et andet land kan man sige, faktisk er nogle af de 
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dygtigste” (“Yeah.. well… But still, I want to say that some of the students from another country, are 
some of the best”.) 
She directly points out that the boys are the ones with most challenges. She also tells us that the 
boys’ parents’ expectations are higher than the girls: “Det sjove er, at jeg tror faktisk ikke at 
forventningerne er så høje til pigerne. De klarer sig bare” (“the funny thing is, that I don’t think that 
the expectations to the girls are very high. They just manage”.) 
Helene adds that at “skole-hjem-samtaler” (a conversation between the main teachers and the 
student’s parents about how the student is progressing in school, both academically and socially) 
it is clear that the parents of the minority children have higher expectations to the boys than the 
girls. 
When we ask her what the reasons for this could be, she adds that she doesn’t know if the reason 
why she experiences the parents’ disappointment of unmet expectations more in the case of boys, 
is simply because the girls do better and live up to their parents’ expectations. 
 
Volunteer teacher 
Helene told us about the arrangement that is between Abdul, a minority students in her class  and 
Kirsten, a retired teacher who now is volunteering in the class. Kirsten sits next to him during 
class and helps him solving the different tasks. This is an arrangement they have had with 
another minority boy before which gave great results: “Han går så i gymnasiet i dag skal jeg hilse 
og sige” 
(“He’s in high school today”). 
She tells us with pride that the former student told them that her and Kirsten are the reason he is 
not involved in criminality this day. 
She also tells us that the students have a lot of opportunities to get help with their homework; 
they have a studycafé and they can go to Kirsten’s private home and get help from her. Even 
though she says that they have several opportunities to get help, she still sees it as being 
somewhat problematic: “(...) man skal tage bussen og… Han bor så her i Herlev, men alligevel ikke, 
det er ikke sådan bare lige” 
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(“(...) but you have to take the bus and… He does live here in Herlev, but still it’s not that simple.”) 
When we implicate that this is arrangement with an assistant teacher is something that might be 
useful in other schools as well, she agrees, but says that it is not easy to do. Free labour force is 
not easy to be permitted by trade-unions in Denmark. They got the permission at this school but 
she underlines that it is unfortunately not a possibility in general. 
 
Parents and contact 
An ongoing topic in our interview with Helene is the minority student Abdul and the crucial 
contact she has with his mother: “Hans mor er meget med inde over, det er hende jeg snakker rigtig 
meget med og jeg har været hjemme og besøge dem og… Altså det skal virkelig, det skal være et 
rigtig tæt samarbejde for at det kan fungere det her”. 
(“His mother is a big part of it, it’s her I talk a lot to and I’ve been to their home and visit them and… 
So it really has to be a really close collaboration for this to work”.) 
She elaborates on the close contact she has to share with the students’ parents and we ask her 
why this is: “Men det er klart altså, at øh, at dem som, hvor forældrene er lidt ‘lost’ i hvad foregår 
der i skolen? Ikke kommer ind og læser på ugeplanen. Skal gebærde sig på alle de der computer og 
internet og log in og alt muligt. De komme til at stå lidt af, det er derfor det er så vigtigt…” (“But it is 
clear that those whose parents are a little bit lost in what is happening at school. They don’t go in 
and read the week plan. They have to work all these computers and internet and log-in and all that 
stuff. They kind of fall of and that is why it is so important”.) 
Her explanation of why this contact is so important is that it is because of the minority children’s 
parents’ lack of understanding and use of technology. When we ask her why she thinks these 
parents are less updated than the ethnic Danish parents when it comes to technology e.g using 
computers and the internet, she says with certainty that it is a language issue; they are simply not 
good enough at Danish. She points it out in the interview; 
“I: Hvorfor tror du særligt at det er de udenlandske forældre der ikke lige er så opdaterede på det 
punkt? 
H: De har sværere ved dansk. Jeg tror simpelthen at det er en sproglig ting.” 
“I: Why do you think that it especially is the minority parents, who is not as updated on this area? 
39 
 
H: They have difficulties with danish. I really think that it is a language thing.”   
She contradicts herself in a way when we ask her if this special contact to the parents is primarily 
due to the fact that there is a number of children with another ethnic background in her class and 
she says no; this is something she would have to do even if all her students were ethnic Danish. 
In the interview we ask her about the system she has with her students texting her if they are late 
or sick.  She tells us it is something they have to do and again turns to the contact with the 
families, telling us that she also writes to the parents if a student haven’t done his/her 
homework. This way she can obtain close contact with the parents, she says, which is very 
important in order to help the problematic students. About the close contact she says: “Desværre 
er måske, at der er det store spring fra skolen til forældrene, at de ikke altid ved hvad der foregår så 
børnene kan gå hjem og fortælle nogle ting, og, øh, hvis man ikke har det tætte samarbejde med 
forældrene som jeg synes efterhånden jeg er ved at få bygget op med forældrene”. 
(“Unfortunately, there is maybe a big gap between the school and the parents, and they don’t always 
know what’s going on, and the children don’t always go home and tell stuff, but, eh, if you haven’t 
got the close liaise with the parents, which I think I’m gradually obtaining with the parents.”) 
Her helping the minority parents with updating them on practical and non-practical things is 
very important to them and some of the parents start to rely on her. She also says she is being 
very socially involved in some of the families of her students, for example that she’s going to one 
of her students’ little brothers’ birthday. She says with a certain seriousness that it can be very 
demanding to involve herself this much; sometimes they would call her on a saturday night. 
 
The background of the teacher 
From talking to Helene, she informed us that she was educated as an AKT teacher (adfærd, 
kontakt og trivsel - behavior, contact and thrive), she sees it as conflict mediator, and she is also 
an “anti bullying” consultant. 
She explains about her interest in psychology, how before she started her education as a teacher, 
had studied psychology, but after a short while decided to become a teacher instead. She 
expressed very clearly that this interest of the psychological elements and the social aspects has 
always been in her interest. 
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She points out that in her opinion, the social element is crucial in order to handle the job as a 
teacher, in this case she is referring to her own school; 
“Øhm, men min interesse har jo så haft den der vinkel hele tiden. Den psykologiske, sociale vinkel 
også og nogle lærere kommer jo ud og mange af de unge lærere kommer jo ud med kun det faglige 
og så knækker de altså halsen.…” 
(“Eeh, but my interest has had that angle all the time. The psychological, social angle also and some 
of the teacher, a lot of the young teachers, come out with only the academic angle and then they 
“break their neck”) 
When asked about the teachers seminar, and how the new teachers are prepared to deal with 
social problems, she clearly points out that she thinks the education is lacking this aspect. She 
explains to us that throughout her employment on the school, she has witnessed many new 
teachers struggling with the students and their behavior, in reference she says; 
“...Især hvis de kommer her, vi har desværre haft nogen, der måtte stoppe. De måtte stoppe fordi de 
ikke kunne klare det pres, det er at være på en skole, hvor der egentlig også er mange elever, 
sårbare elever, vanskelige elever, socialt udsatte elever, elever der er udadreagerende, urolige og…” 
(“... Especially if they come here, we have unfortunately had some who had to quit. They had to quit 
because they could not handle the pressure, of being in a school, where there in fact are many 
students, vulnerable students, difficult students, socially exposed students, students being 
aggressively reacting and unsteady and….”)   
In Helenes opinion, an important effort can be made with preventive work, and she focuses a lot 
on the different mediator projects, her and her close colleague Julie are already doing at the 
school, but utters a wish for the work to be more preventive rather than conflict solving. As she 
says in the interview; 
“Men vi kunne godt tænke os at det ved 5., 6. og 7. hvor vi fastlagde klassemøder, pigemøder og 
drengemøder som vi stod for, som AKT lærere - Julie er også AKT lærer - at man gik ind og lavede 
det forebyggende arbejde sammen med klasselæreren, sammen med lærerne i teamet der, fordi så 
kunne man gå ind og fange de ting der måske ikke fungerede og komme ind og snakke med nogle 
elever hvis de ikke havde det godt og lave trivsel og fællesskabsdannende ting, øhm, sådan så at de 
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klasser måske når de så skulle skilles der i 7. klasse, så vil de være vant til at snakke om tingene når 
de kommer der med nye lærere og nye klassekammerater..” 
(“But we would like that by 5th, 6th and 7th (grade), scheduled class meetings, girl meetings and 
boy meetings, which we as AKT teachers were in charge of - Julie is also an AKT teacher - so we went 
in and did preventive work together with the class teacher, together with the teachers in that team, 
because then you could possibly go in and catch the things that maybe did not work, get in and talk 
to students if they weren’t doing well and then do thrive based and collective constituting things, so 
that the classes which were to be separated in the 7th grade, would be used to talking about and 
dealing with things when they get new teachers and classmates..”) 
She finds preventive work important in order to improve some of the students’ well-being and 
for them to be able to handle conflicts. Overall she is very passionate about the social aspects to 
the teaching job, when asked about how teachers are educated today. She does not hide her 
opinion concerning the education of teachers, and as she says that in order to make it work, the 
teacher needs to see both the social side as well as the academic side. Talking about this, she 
utters her view on the location of the school, to that she says; 
“..altså vi skal jo inkludere flere og flere og hvis man ikke tager de andre briller på og har - altså det 
faglige og det sociale, det skal have sådan en balance - så tror jeg slet ikke på at man kan klare det 
på sådan en skole, som her. Det kan man måske bedre på en skole i Gentofte eller et andet sted hvor 
man kan få de faglige briller på og så kører man bare derud af ikke. “ 
(“We need to include more and more (students) and if you do not consider the other aspect and i 
mean, the academically and the social need to have a certain balance - if you do not have that I 
don’t think you can manage on a school like this. That is perhaps possible on a school in Gentofte or 
some other place, where you can look through the academic “glasses” only and just go on…”) 
Throughout the interview Helene is very focused on the dedication it takes to be a teacher on a 
school like the one she is working on. When she talks about how her colleague Julie found the 
same interests as her when starting as a teacher, she seems proud to have influenced her in that 
direction. 
 
 
42 
 
Not “just” a teacher 
Throughout the interview, Helene points out how being committed to the students in a social 
aspect, can change the job to being more than just a teacher. She says that she sometimes can be 
contacted on a night out with a friend, by parents whose children she is teaching in school, often 
because of problems. Especially when talking about her being contacted on her days off, she says 
that in that way it becomes more of a 24/7 job, but she makes it clear that it is a choice you make 
and that she doesn’t feel taken advantage of, since you can always choose not to answer those 
calls. 
She also tells us, that the lokal supermarked Netto, has her and Juliane’s phone numbers, in case 
some of their students are caught stealing and if so, they will be informed about which students 
could be in trouble outside of school. 
Helene focuses a lot on doing social activities with the students, at the school. The aim is for the 
students to create closer bonds and create a feeling of community. She has pride in her voice 
when she tells us that to one of these social events, one of the parents who was also a teacher, 
said that he had never seen a class where they worked this good, socially. 
 
Curriculum 
When talking to Helene about her thoughts of the content of her teaching and if she considers 
using content appealing to students with a different background than Danish, she told us that she 
always tries to work averse the subjects, like combining themes in Danish and English. She shows 
them movies about racism and “(...) det at være fra et andet land med en anden kultur.” “(...) being 
from another country with another culture”. 
She also tells us that the fact that she focuses on this, is not because she is teaching a class of 
multiple cultures, but because she finds it interesting and would find it important in every class. 
She quickly moves away from the curriculum and tells us about an incident that happened 
between a girl and a boy with different backgrounds, one from Macedonia and one from Albania. 
They had been criticising each other’s backgrounds for a while. She says that she is a mediator 
and resolved the problem on a personal level by talking to the two. She also addressed the 
parents of the girl and the boy in the school-to-home meeting. The father of the boy said “Det skal 
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du slet ikke tage med her” (“You should not bring this here”) insinuating that this conflict between 
the girl and the boy could have it’s backdrop of some culture conflicts discussed at home and 
should not be brought in to the school environment. 
We ask her if a way of dealing with these cultural conflicts affecting the parents and therefore 
also the students, could be to bring it up in the curriculum through for example history. She 
replies: 
“Nu har jeg ikke… Man kan også, i dansk selvfølgelig, eller samfundssfag, nu har Julie dem i 
samfundssfag og tager også sådanne ting op, så jo det kommer op.” 
(“Now I don’t have… You can also in Danish of course, or social science, Julie is their teacher in social 
science and takes these things up, so yes it does come up.”) 
She doesn’t see it as being her responsibility to include this in the teaching since she doesn’t 
consider Danish, which is her subject, to be a relevant subject to talk about these issues. She 
doesn’t feel like it is her who needs to cover this and she knows that the social science teacher is 
doing it. She deals with these cultural clashes on a personal level between the two students 
involved, not including the other students. 
She rounds it up by saying about the conflicts “Så selvfølgelig når det er der, så gør vi det også.” 
(“So of course when it is there, we also do it”). 
She did say that the social science teacher talks about the conflicts in class, but by the quotes she 
says that her approach is more about talking about it on a personal level with the students in 
question when there is a conflict, and only when the conflict has already occurred. In the more 
social contexts she talks a lot about preventing conflicts by having boy meetings and girl 
meetings. But in conflicts rooted in cultural or ethnic differences such as the one between the 
Macedonian and the Albanian student she doesn’t seem to focus as much on prevention. 
She doesn’t seem as interested in talking about the curriculum content than she does talking 
about the social interactions at school. 
 
Groupings 
In relation to the talk about preparing the students for the changes and new situations, Helene 
tells us that every second week, the students “draw” a new classmate to sit next to and work with, 
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during the lessons. This is a way for them to learn how to work with everyone in the class. As 
Helene says; 
“(...) som jeg også siger, de er jo ligesom arbejdskolleger her i skolen. Vi kan jo ikke regne med, de 
allesammen bliver gode venner og går hjem sammen og sidder og laver en masse, men de skal kunne 
med hinanden. “ 
(“(...) like I say, they are like work colleagues here in the school. We cannot expect them to all be 
great friends and go home together and do a lot of things, but they need to be able to get along with 
each other.” 
It is important for her that they learn how to deal with each other, in order for the class 
environment to work. In Helenes’ notion, it is something that the students have accepted and 
agreed to, and therefore not something that causes any bungling. In spite of this, the groupings 
still remains, she says. It is something that will always be there and not something that should be 
changed. Cooperating and contributing to the community of the class is important to her, but she 
does not see the point in separating those students who “hang out” together. 
When we ask her about the patterns in the groupings of the class, she hesitates and says that it 
can be hard to define if they actually group up according to their background, but then 
establishes that the boys with Turkish and Arabic background does tend to group up. She then 
adds that there is a lot of boys with that background on the school and therefore it is natural for 
them to hang out. 
Talking about these groupings, she refers to her own son’s experiences when he went to school, 
and the fact that he had a lot of friends with another ethnic background than Danish, and she 
wonders if the situation maybe has changed from then till today. 
If it is more challenging for the students to create friendships averse backgrounds, or if it was 
merely a coincidence, that it came natural for her son. 
 
Helene in comparison to other teachers 
Through the interview Helene shows great enthusiasm for her young colleague Juliane who we 
get to meet, because she interrupts our interview. She tells us how the two of them work together 
to educate the students in conflict handling through for example the AKT meetings, as mentioned 
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before. It is also Juliane who is going to join on the night where the students are going to sleep at 
the school, to which Helene says: 
“Juliane kommer ind over der så. Vi har også matematik læreren, men han ville helst ikke det der 
med at være på skolen og det er jo også helt fint” 
(“Juliane is going to step in there. We also have the math teacher but he’d rather not join in staying 
at the school and that is totally fine”.) 
We ask her if every teacher at the school is equally involved and focuses as much on conflict-
handling and socializing as she says she does and she explains that no: 
“Hun (Juliane) gør noget af det samme også, ikke. Men jeg kan ikke sige alle lærere gør de her ting. 
Overhovedet”. 
“She (Juliane) does some of the same stuff. But I can’t say that every teacher does these things. At 
all”. 
Here she expresses the amount of time that the teachers want to spend on social bonding and 
activities is completely individual but she herself has chosen to put a lot of effort and time  into it. 
She puts emphasis on the fact that it is voluntary, and the things she does for her students e.g the 
close contact to their parents, is something that is completely up to the individual teacher. To this 
she says there are no “rules” in the school, no ‘guidelines’ on what to do when speaking of class 
culture, dynamics and how to guide the parents and keep them updated. 
 
Part conclusion on interview with teacher 
Analysing the interview, it was noticeable that Helene focuses a lot on the social aspect of the 
teaching which is a theme throughout all the interview. She also has very clear comprehension of 
the contact with the parents as being crucial. 
When we asked her questions about the social aspects of her teaching she had a lot to say and 
was very detailed. She had many thoughts to tell us about the matter and it was clear through her 
body language - tone of voice, talking pace, and eagerness that this was her focus. When she 
talked about this she was very persuasive, maintaining eye contact and using lots of “rights” to 
withhold our attention.  It seems that she was very eager to project her viewpoint on to us. 
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It was clear that she was very passionate about her social involvement in her students’ lives. It 
was easy for us to let her control the direction of the interview because she had so much to say, 
not having to ask her many questions. 
On the contrary when we asked her about the curriculum and the content of her teaching in 
connection to the fact that her class was a multicultural class, her talking pace slowed down and 
she had to search more for words as if it didn’t come as natural to her. She seemed less interested 
and didn’t seem to have as much to say about this. 
We had to direct her and ask her and she never lead the conversation in this direction herself. 
We can conclude from this, that to her, it is more important to focus on the social aspect when 
having a multicultural class. 
Throughout the whole interview whenever we asked about the challenges in class she turned to 
the boys, and quickly establishes, that the girls are doing really well, the contrast she creates 
about them is clear. 
When talking to us about the successful example of the boy she helped earlier in her teaching, she 
comes across as very proud when telling us that he succeeded in his later life, which could be a 
sign, that the mere fact that he as a former ‘problem-boy’ succeeded, is a victory in itself. 
In her eyes, this could be a proof that her way of teaching and her methods are working, and 
grounds her to stick to her beliefs when it comes to learning processes. She applies the same 
approach to Abdul. 
Helene contradicts herself by saying that she focuses on preventive work but it is still clear to us 
that she doesn’t deal with the cultural conflicts through the curriculum. 
This is seen in the situation with the Macedonian and the Albanian student. She doesn’t use 
Banks’ dimension of content integration and prejudice reduction as a way of preventing the 
cultural conflicts from occurring. By integrating content of other cultures - in this case a conflict 
in Eastern Europe - she could prevent cultural misunderstandings and enlighten the students of 
their own and their classmates’ backgrounds. 
She does include films about racism in her teaching. This could be seen in relation to the critical 
pedagogists’ criticism of the anti-racists being too concerned with cultural differences only being 
a matter of black and white. 
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According to the critical pedagogists, this is simplifying a much more complex issue. By covering 
the cultural part of the teaching through a film about racism, she instantly makes the cultural 
differences a matter of race and negativity. 
When she says that the film also is about “being from another country with another background” 
she then implies that Denmark is the starting point and the minority students are the ones with 
“another background”, creating a distance between ethnic Danish students and students with 
another ethnic background than Danish. 
It is from a Danish ethnocentric perspective. But from the minority students’ perspectives it 
might be that Denmark is “the other culture”. 
An aspect of her teaching where one could point to her using Banks’ prejudice reduction 
dimension is the example where she mixes the students by giving them new, random seats every 
other week. From an outside view, this is only for the students to learn how to work together. 
If one look upon it from a multicultural educational perspective, one could argue that this 
strategy is also prejudice reductional when it comes to ethnic minorities interacting. 
One could also argue that the dimension empowering school culture is being used by arranging 
social activities and interacting with the students outside school hours. 
According to Banks’ model, one of the things she is doing is to “create a school culture that is 
empowering students from diverse racial, ethnic, and cultural groups” (Banks, 2008:32). By 
arranging activities that all students can participate in on an equal level, she creates a positive 
and empowering social school environment for all students regardless of ethnic and cultural 
background.    
We noticed that when she talks about her own students she refers to them as being a “good class” 
and that they are “skilled students” but when she talks about the school in another context, a more 
general one, she points to some students as being “aggressively behaving” and “challenged” and 
new teachers “breaking their necks” when coming directly from the teachers seminar and not 
being prepared for these confrontations. 
One could point to her contradicting herself also when talking about the close contact she has to 
share with her students’ parents due to their poor Danish skills. When we ask her if she would do 
the same if she had a complete ethnic Danish class she says that, yes, it would still be necessary. 
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We can conclude from this that she has a firm idea that her methods which are more centered on 
the social than than the academics are right. She relies this on the fact that she has had success 
with these methods before, for example by putting in an extra teacher and that she sees her class 
as being all an all academically and socially satisfacting. 
 
Observations in the classroom 
Introduction 
The empirical material we gathered during our stay in the elementary school, are based on 1.5 
hours of observation with an 8th grade class having Danish lessons. In the beginning of the class 
we introduced ourselves shortly and explained why we were there and what our project was 
about. We made it clear that the pupils should just behave like we weren’t there. There was 
another teacher in the room as well, Kirsten who we found out had volunteered to help teach 
some of the pupils in class who needed more attention and had special needs. 
During the 1.5 hour we were located in the class the assistant teacher was sitting beside the same 
boy during the whole time. 
The class was recently created with new student from other classes. Some of the students knew 
each other from their recent classes and some were new and without earlier acquaintances. 
 
The teaching methods 
One of the things the teachers do to help mixing the pupils, are to switch places every 14th day. 
The teacher gave a questionnaire with different questions they had to ask their new seatmate, in 
order for them to get to know each other. It doesn't matter if they sit together boy and girl, girl 
and girl etc. as long as they have a new person sitting next to them every time they switch. It was 
easy to see that the pupils were placed randomly. At some tables the pupils were very quiet when 
sitting together and at other tables more noisy and talkative students sat together. It seemed like 
the teacher was very large about noise, she rarely raised her voice to keep them quiet but merely 
suggested it when it was needed. 
in the lesson we were observing, the students had to turn in a paper they had been working on at 
home. Helene took advantage of this by talking about the use of grammar e.g the different use of 
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times. One of the ethnic Danish girls reads aloud from her resumé and another admits not having 
made it. Helenes reacts by telling her to do it for the following Danish class and does not get 
angry. 
Some of us sat next to Kirsten, the voluntary teacher, and she tells us during class that they are 
focusing a lot on developing the vocabulary of the pupils. She says their vocabulary is not good 
enough and this counts for everybody and not only the minority students. The pupils have to do a 
questionnaire about two chapters of the book “7.A” by Bjarne Reuter. The teacher talks a little bit 
about that book being very danish and says that it is a book almost every students in the danish 
schools are going to read. While they are answering the questions they got about the book, she let 
the pupil use their mobile phone to do research concerning the questions about ”7.A”. Actually 
the students mobile phones were used throughout the whole lesson. Some of the students used 
them for school work and some just for texting. It didn’t seem like the mobile phones were 
forbidden in class, as long as they didn’t disturb the rest of the students. 
Right before the lesson ends, the teacher ask every students how many stars they would give 
themself and their performance at that lesson, ranging from 0-5. Almost all the students rate 
themselves with 5 stars and they all look very confident and proud when they say that. The 
teacher agrees and ends the class for the day. 
The volunteer teacher’s interaction with the pupil 
During the class, the assistant teacher sits next to us while she is helping one of the students with 
his assignment. She is an elder retired lady and the way the students behave towards her, it 
seems like they have a lot of respect towards her. While she is helping one of the students she 
explains to us what she thinks about the class and the academic level among the students. 
The volunteer teacher tells us, that many of the students, both danish students and students with 
another cultural background have a problem with their vocabulary. 
But later on in the observation we discover that some of the girls with another cultural 
background than danish are really good at an assignment with words. 
She and Helene also tells us an interesting thing; lots of the pupils talking two different languages 
were struggling in English. But in general the girls with another ethnic background were doing 
much better than the boys of minority backgrounds. 
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When the volunteer teacher is finished helping the boy with their assignment, she tells us, that 
him especially has a very bad and narrow vocabulary. She tells us that he really don’t like going to 
school and to do school work. He has earlier been in an arabic school where he didn’t learn 
English. She tells us, that he is hanging out with other boys with the same cultural background 
every night and therefor he is out doing his homework, she doesn't understand why he is not 
prioritising his school. 
The way she is talking to him is very childish and overly-helpful. She talks to him like he doesn't 
understand anything at all, but it seemed like he didn’t care what she said at all. 
The interactions between teacher and pupils 
Before the class started and we could begin our observation of the class, we had a short talk with 
the teacher Helene. She gave us a short introduction to the class and the students. She told us that 
she thought the students academic level was very high and the social life and the class structure 
functioned very good. 
Helene started the class asking every single individual how their weekend was and what they did 
during the weekend. Two girls are late (forklar deres ethnicity), they are walking fast, 
interrupting a bit while heading to their chairs. 
They do not talk nor apologize for being late. 
Helene also asks the pupils being late how their weekend went. We don’t observe her as being 
angry or irritated at the two girls because they are late, she just ask them what can be done in 
order for them to be on time everyday. 
In class Helle asks one of the two minority girls about her internship (all the students were 
looking for a place to do their 9th grade internship). The girl replies “ingen steder vil have mig” 
(“no places want me”), where the teacher then replies with “hvorfor - du er så sød, flittig og 
arbejdsom” (“why – you are so sweet, diligent and hardworking”).  The girl says she wants to 
become a beautician. Helene then says she would like to help her because she knows someone 
running her own place. 
We observed that when the teacher asked the two eager girls a question, she did it with the 
anticipation that they would answer correctly; the two girls would raise their hands every time 
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she asked a question and sometimes Helene would wait and give the other students a chance to 
join in, instead of letting the two same girls answer every time. 
Later on in the lesson the teacher starts talking about school-home meetings, that are to be held 
later on. One of the girls says her mother is sick and will not be able to join the meeting. Helene 
tries to understand if she is really so sick that she can’t be present for the meeting. The girl whose 
mother can’t come to the meeting says that it is not possible to find a new date right away 
because she don’t know when her mother will be ready. It seems as Helene thinks it's a shame 
that the students mother join the meeting, but it also seems like it is not coming as a surprise for 
her, because she tells about how difficult it is to find a new date where all the teachers can be 
present. 
One thing that also struck our minds during the observation was the difference between the 
minority students’ and the Danish students’ reaction to their upcoming “school-to-home-
conversation”. It seemed as if the minority students had a more negative attitude towards them. 
An example is when the teacher starts talking about the times they need to be there with their 
parents, one minority student utters “fuck”. Helene and the girl whose mother is sick  discuss the 
possibilities for the girl’s big sister to join instead. The girl seems, in some ways, embarrassed 
that she needs to bring her sister instead of her mother. They never discuss a father. 
There were two boys who caught our attention too but in a different way compared to the girls. 
When the teacher asks one of the boys’ with another ethnic background where his resumé is, he 
says his resumé is at home, “det ligger derhjemme på radiatoren, fordi den endte i vaskemaskinen” 
“(...) lying on the heater, because it ended up in the washing machine”. The teacher just nods and 
writes down his name without further reaction. The two minority boys were sitting leaned back 
in the chairs looking like they did not care. 
In the light of our announcement about “ the focus group interview” that we would like to do 
after the class ends, Helene asks every single individual in the class, if they have another 
background than Danish. All the students tell where they are from or what kind of ethnic roots 
they have. Helene mentions her own ethnicity being 2. generation Polish immigrant. When she 
says this, all the students starts laughing and find it kind of funny, that even their teacher is not 
all danish. 
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Helene is talking about different practical informations not concerning the lesson while the 
children answer the questionnaire, but when some of the children are talking about how to log on 
at some webpage concerning the school, she aske them to concentrate about the school work 
they were doing.   
 
The pupil’s activity during class 
It was noticeable that a few students were not on the same level as the rest of the students - in 
terms of doing their homework, showing up on time or participating in the class discussion. They 
always seemed to have a good excuse for why they had not made their homework or why they 
did not listen. 
There were two minority girls called Mayar and Rashida were more noticeable compared to the 
others, they were really active during class and tried to get the teachers attention and approval 
by listening and answering all the questions that was asked. 
The minority boy Abdul was getting help from the assistant teacher. He needed her to read  the 
questions out loud and get help to understand the context, while he was writing down the 
answers. The volunteer teacher Kirsten told us that his academic level was very low. 
The two boys Henrik who is half Danish and half African and the minority boy Ali- the one who 
forgot the resumé back home, had both not done their homework and they did not participate in 
discussions either. 
It took a while before they had the strenght to find their books and opened them when the class 
was told to do so. 
There was a Danish majority girl called Sally she was talking a lot with her fellow pupils about 
anything else except school, she seemed to get along with everyone around her and got the other 
students to talk together. 
 
The interactions between the pupils 
An important thing the teacher told us, was that the children all came from different schools and 
had to split up after 7h and were put in different classes.  
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When Helene asks what the pupils have been up to during the weekend, a girl replies saying she 
has been ill, two other pupils mention they have been ill too. Helene asks with concern if they are 
feeling better now, and then continues with the other pupils. 
We noticed during their break that the pupils were splitting up in different groups. 
They all stood together at first glance, but when we came closer we could see that the minority 
girls stood talking together in a small group, and the same did the minority boys. The Danish 
majority students did also seem to have formed minor groups. 
Two students, both with minority background are standing outside the door before entering. 
They are late but they keep talking behind the door in arabic before they show up. After entering 
the class they started talking danish. 
At the end of the class the pupils get to talk about their ethnic background, when Helene asks 
them individually where they are from. It seemed as being from another country was seen as 
being a positive thing, and they all wanted to share their stories. Even though some of them had 
their ethnic background many generations back, they were still eager to find some sort of other 
ethnic relation. 
The students that were ethnically Danish seemed somehow disappointed that they didn’t feel as 
special or interesting. One was saying with disappointment  “Jeg er bare dansk…” (“I’m just 
Danish…”) 
 
Part conclusion of observations 
After spending 1,5 hour in the class observing students and teachers, we are able to make some 
different conclusions of what we noted. 
The first things we were introduced to was the teaching method where the kids change seat 
every second week. The teachers said that the pupils were happy with this and that it was 
working out very well. This is a way for the pupils to break their everyday friend groups and to 
interact with other kids they may not interact with normally. 
According to Jenkins theory, people who seem to have something in common such as sharing the 
same values or interests start forming groups. Mixing the pupils can help the children to get to 
know one another and in order to that find something they have in common. 
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It can also have an influence on a more quiet environment, where the learning abilities get 
increased, because they are more pending towards each other. Banks is talking about how 
important it is as for a teacher to reduce the students prejudices towards each other and each 
others cultural backgrounds. When Helene takes initiative to changes seats all the time, she 
makes sure that the pupils are interacting with different students and therefore get to learn the 
other students social backgrounds and norms. 
Another teaching method Helene uses is to be very forthcoming and empathic towards all the 
students. When the students showed up late or had not made their homework she would  ask 
why they did so in a calm voice and talk to them about it with a calm tone. She would ask how 
they think they could improve, instead of being mad and reprove the students, that makes them 
reflect about the own actions. 
This can have a huge effect on how the students are looking at Helene as a teacher. 
Based on Jenkins theory about interactions between individuals it seems like Helene is very 
aware of how she’s approaching the children so they feel like individuals and in that way get 
room to develop their own identity without being told how to be. 
Many of the pupils showed great respect towards her approaches and it almost seemed like they 
had a “friendship” with her, instead of a traditional student-teacher professional relationship. 
The learning environment in a class we assume is better if there is a mutually 
respectful  relationship between teacher and students. Observing this class we can conclude that 
the interactions confirmed that mutual respect plays a big role. 
This can also be related to one of the theories Jan kampmann explains about namely 
multiculturalism. The multiculturalist are working for improvement in the curriculum and they 
pay attention to development of the different ways of working with the curriculum when it 
comes to multiculturalism. It is therefore also important that the mutual respect between 
students and teacher and students in between is worked on everyday. 
 
In class we were presented to the volunteer teacher named Kirsten. Kirsten had a completely 
different relationship with the students than they had with Helene. 
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Based on the following observations the pupils seemed to respect her and seemed to be happy, 
that she was there to help them, but they did not see her with the same friendly eyes as Helene. 
The students did only use Kirstens presence for help to schoolwork, they did not talk about 
private things as they did with Helene. 
One of the reasons for this, might be that Kirsten is more straightforward. She only took her time 
to help Abdul. She did not have any private conversation with him about things concerning his 
everyday life only about the school work. She was raising her voice more often than Helene, 
which made her appear more drastically and more authoritative. 
Kirsten has another approach to the students than Helene, she seemed to have much more 
prejudices towards the children with another ethnic background than danish. She experiences 
them in another way, and she did not seem to have the same believe in them as Helene did. 
Based on Jenkins it seemed like she has labeled especially Abdul in the way she is talking about 
him to us - as a careless and difficult student who needs extra help and attention. We didn’t 
notice during the class that she would give him the impression of, that she might had “labeled” 
him . 
Kirsten’s method can be related to one of the theories the researcher Jan kampmann is talking 
about, namely anti-racism. In the anti-racism theory it is mentioned that there is tendencies for 
prejudices towards second generation kids between teachers and first generation kids. One must 
say that Kirsten has prejudices towards some of the students she is helping in class. The theory 
also mentions that this must be processed through prejudice depleting pedagogic actions, which 
is exactly what Helene is doing in her teaching. 
 
We can conclude that the students have respect towards their teacher Helene. 
The respect can be an outcome of how much Helene gets personally involved with the 
students.  She is seeing them as individuals and handling every student with a personal matter. 
When asking every single individual about how the weekend went and how they each think they 
did during today's lesson, the pupils will feel like “something” or “someone” and not just as a part 
of a big group, where they can hide if they want to because they know, in the back of their minds, 
that the teacher isn’t aware of them anyway. 
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It seems that she genuinely cares about every student and their well being. She is very interested 
in, how the students are doing both academically and socially. She follows the students closely 
both in school and at home. During class she is texting with the students who did not show up 
that day and that showed, she has a genuine concern towards them. 
From our observations we can conclude that even though the teachers are trying to put and effort 
in towards mixing the students so everybody get along, students will most of the time end up 
together with children they can relate to, look alike and have a connection to this confirms 
Jenkins theory about grouping. 
In class while the students were sitting on their given seats, the class was mixed, boys and girls 
and in different ethnic groups. But as soon as they were off and had the opportunity to choose 
themselves, the students went in groups of gender and ethnic backgrounds. 
The overall conclusion of this section is that, the class functioned really good both the students in 
between and the relationship between the students and their main teacher Helene. 
Helene has a great deal to do with the class functions that well, because of her commitment and 
patient towards all the students. The students’ different cultural background is not an issue, but it 
definitely has a saying in the forming of social groups and views on each other. 
 
Analysis of focus group interview 
 
Introduction 
In this part of the analysis we will investigate the relations between the children and their social 
background from their point of view. We want to look deeper into minority children’s identity 
and the expectations from their parents. We will also be focusing on the students view of Helene 
and her teaching methods compared to their other teachers, which we also hear about. 
This will primarily be based on our empirical data which consists of a focus group interview with 
six students from Strandskolen with different cultural backgrounds. 
We will present the themes that were interesting for the students to discuss throughout the 
interview and thereafter include theories to get insight into the the relations and situations 
discussed in the interview. 
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Description of the group 
The focus group consists of six pupils, three girls and three boys. In consideration of their 
privacy, we will call them the following names which link to their ethnicity: 
Mayar(Turkish/Kurdish), Rashida (Somali), Sofya (Danish/Morrocan/German)  and the boys, 
Henrik (Danish/Nigerian), Lukas (Danish/Japanese), Rasmus (Danish with Russian roots). 
Furthermore, in the interview other people who are mentioned are also anonymized. 
There are the two teachers mentioned: Helene and Birgitte, the supportive tutor: Kirsten, a fellow 
classmate: Abdul. 
 
Introduction of the participants 
Mayar is the person in the focus group, who speaks most throughout the interview and she is not 
afraid to express her opinion about the different subjects that are brought up. When asked about 
how she does in school she says she does not feel any difficulty when it comes to understanding 
homework and the curriculum and she says she feels secure in all the subjects. 
Rashida is a little shy but opens up about her opinions and experiences. As Mayar she also feels 
secure in school and enjoys learning and spending time with her fellow pupils. She likes to be 
challenged in class with assignments that give her a chance to think instead of just multiple 
option tests. She is very polite towards us and shows good manners. 
Both Mayar and Rasheda are very keen to talk in the interview. The other children also 
participate but are more interested in the candy we brought them and as the conversation goes 
on they sometimes contribute with their view on the topic of discussion. It is quite clear that 
Mayer and Rasheda are the pupils who are most open and willing to give us their points of view. 
Mayer is a very outgoing person and quite often took charge, when the focus group was asked a 
question. 
The teacher 
In the interview we asked the students about Helene and what they think of her, her classes and 
her teaching methods. They all agree that Helene is very helpful in class and that she makes an 
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effort to make her classes interesting and different from the rest. We ask them what does 
differently: 
Interviewer: “hvad synes, i hun gør anderledes?” 
Rasheda: “hun laver sådan, hmm, opgaverne af stilene er sjovere, emnerne er sjovere. Det også 
sådan hvor man skal tænke mere selv i stedet for at man får en arbejdsbog hvor man skriver, ja, 
mere efter hvad bogen siger du skal gøre så kan du selv tænke”. 
(Interviewer:”What do you think she does differently?” 
Rasheda: “She makes, hmm, the assignments are more fun, the subjects are more fun. It’s also where 
you have to think more for yourself rather than getting a book where you wright, yeah more by 
what the book tells you to do, then you can think for yourself.”) 
The students also like that Helene arranges activities and mention an example where they went 
to the cinema while other students were stuck with writing an assignment. They mention that 
she loves going to the cinema and when they have a round where they talk about their weekend, 
they tell us she always says that she went to the cinema. 
They also think that their social science classes are nice due to the fact that Juliane who teaches it 
has the same working methods as Helene and they also mention with a grin, that “the two of them 
are best friends”. 
We ask them if Helene is more strict than other teachers, in the beginning they cannot decide, 
some of them say yes and some of them say no and one says the name Birgitte. Mayer points out 
that Birgitte can be strict, but they can answer back which they cannot with Helene. The 
argument for the possibility of a different attitude towards the teachers is that they think Helene 
is a “mediator-type” and that they respect her more. 
Sofya points out that Helene definitely also can get mad at them and gives an example of how she 
clashes her book into the table when they are talking too much and she has had enough. Mayer 
agrees and says that sometimes she can be a “little bit scary”. 
Since we know from the interview with Helene, that they have to send a text message to her 
whenever they are either late or not coming to school, we ask them how they feel about this. 
They tell us that they write to Helene if anything prevents them from being on time, regardless of 
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what class they are attending that morning. Sofya says that she only writes to her if she is ten 
minutes late and Rasmus says that he is always too early. 
 
 
Curriculum and homework 
One of the themes that the students talked a lot about where their classes in school. 
When we asked them about what their favorite subjects were, one of the girls (Mayar) was the 
first one to answer, that her favorite subject is math, because she’s “good at it”. When we ask 
about other subjects such as Danish and English, she says that she’s good at every subjects and 
finds them all easy. The other girl with minority background joins in, saying she’s also good at 
Danish and English. None of the boys participate with anything in this discussion other than 
mentioning that one of the boys, Rasmus, gets straight A’s in every class. 
Furthermore, Mayer says that she is not fully satisfied with the curriculum. She wishes that 
instead of Christianity that they could learn something about Islam and Judaism: 
Mayer:” (...) vi lærte om kristendom vi kunne også måske lære om jødedom og Islam.” 
Mayer:”(...) we learnt about Christianity, but we could also maybe learn about Juduism and Islam.” 
When we asked about what their parents thought about their curriculum, Sofya - with German 
roots - says that her mother wishes that Sofya had a lot more German in school. 
When asked about their homework and studying, most of them say that they always do their 
homework. Sofya is the only one to admit that she often forgets to do her homework 
When asked why, she says it’s because she “doesn't really feel like it”. 
When asked about where they look for help when needed, most of them find it from elder siblings 
or at the study café. Some of the students’ parents do not have the required skills to help their 
children when it comes to homework either because of lack of schooling or linguistic barriers: 
Mayer: “De kan godt, men de kan jo ikke så meget dansk, så det er jo lidt svært at forklare det. Altså 
de kan godt dansk ik’, men de forstår det bare ikke.” 
Mayer: “They can do it, but they do not understand that much Danish, so it is difficult for them to 
explain. I mean, they speak Danish, but they just don’t get it.” 
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The volunteer teacher 
Another theme that the students are interesting in discussing is Kirsten, the extra tutor’s role in 
the class. The students have some different opinions on whether or not Kirsten is actually helping 
out in class. 
In general the students are quite neutral when it comes to their opinion of Kirsten. Mayer do not 
think that she helps them out a lot, and that its only a small handful who get the help required. 
She also thinks that she corrects the students to much and is supercilious: 
Mayer: ”jeg kan ikke lide hende hun blander sig i alt, f.eks. hvis man siger et svar i klassen siger hun 
nej det er forkert, så skal hun lige rette på en. Selvom vores lærer siger det er rigtig flot så skal hun 
altid rette på én fordi hun er gammeldags, også ved hun det bedre.” 
Henrik: ”Bedrevidende” 
Mayer:”I do not like her when she interferes in everything, fx, if you answer something in class, she 
always says that it is wrong, so she always needs to correct you. Even though our teacher says it is 
really nice, she always needs to correct you because she is old fashioned, and because she knows 
more.” 
Henrik: ”She's a know-it-all”. 
Rasheda, on the other hand, appreciates Karen's effort in school. She thinks that she is intelligent 
and that she helps a lot when you need help: 
Rasheda: ”Ja.. hun giver meget hjælp, i skolen giver hun også sådan lidt svarene, men hun er ret klog, 
hun ved mange ting. Det ligesom at have en ekstra lærer.” 
Rasheda:”Yes.. She helps out alot, in school she kind of gives the answers, but she is pretty intelligent, 
she knows many things. It is kind of having an extra teacher.” 
They also talk about that the reason why she does not interfere when problems or fights occur in 
class, is because she is there voluntarily. Yet in general, most of them are quite neutral towards 
her help: 
Interviewer: ”Men det er ikke noget I vil benytte jer af?” 
Elever: ”Nej, jo… Der er kun en der har gjort det” 
(Interviewer: ”But it is not something you will make usage of?” 
Students: ”No, yes... Only one student has done it”) 
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The other teacher 
In the interview the children tell us about a teacher who we call Birgitte. They start to talk about 
her teaching methods without us asking. 
Mayer: “… det så irriterende altid i Bentes timer så giver hun os et papir så står der f.eks. hvad 
hedder han, hvor gammel er han. Så skal man sidde sådan og skrive efter det, man kan ikke bare 
sidde og tænke selv.” 
Rasheda: ”det ikke særlig gode ting” 
(Mayer: “… It’s so annoying, always in Birgittes class she gives us a piece of paper where it for 
example says: what’s his name, how old is he. Then you have to sit and and write based on that, you 
can’t just sit and think for yourself.” 
Rasheda: It’s not very good things.”) 
The students have a negative view on Birgitte because they feel that she just gives them random 
assignments instead of challenging them with more interesting worksheets. They even say that 
she does not even correct their school papers even though they wish to have it evaluated. 
Furthermore they tell us that Birgitte does not judge a student on his or her work, but on the 
personality. Sofya even tells us that Birgitte has told her that she favors the students and gives 
grades based on who she likes or dislikes. 
Mayer: ”hun er også racist” 
Rasheda:”nej hun er ikke racist” 
Interviewer: ”hvorfor tror du, hun er racist?” 
Mayer: ”det er hun nogle gange” 
Interviewer:”hvad siger hun?” 
Rasheda: ”hun siger nogle ting til mig og Henrik” 
Mayer: ”det er faktisk på en måde sådan, for jeg har ikke set Birgitte flip damp på en der er helt 
dansk” 
Elever: ”det altid Birgitte” 
(Mayer: ”she’s also a racist” 
Rasheda: ”no she’s not a racist” 
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Interviewer: “why do you think she’s a racist?” 
Mayer: “sometimes she is” 
Interviewer: “what does she say?” 
Rasheda: “she says some things to Henrik and me” 
Mayer: “it is actually kinda like that, because I haven’t seen Birgitte flip out on someone who is 
completely Danish” 
Students: “It’s always Birgitte”) 
Mayer believes that Birgitte is also a racist and even though Rasheda defends her by saying that 
the other children are disrespectful towards her, she seems to agree after all. The boys, especially 
Henrik, are very active in this part of the interview and seem to agree with the girls statements 
about Birgitte. 
According to the children Birgitte also tells them they are bad mannered and have not been 
raised properly by the parents. Mayer even tells us about an incident where Birgitte suggests that 
Mayer should teach Rasheda manners and Rasheda tells us that Birgitte thinks that she drags 
Mayer down. 
Interviewer: ”Hvad siger hun til skole/hjem samtalerne?” 
Elever: ”Ikke noget, at vi er gode” 
Henrik: Hun er overdrevet dobbeltmoralsk, hun er på en måde ved siden af os, men ligeså snart der 
kommer en lære eller en voksen, så er hun på en hel anden måde. 
(Interviewer: ”What does she say when you are at parent-teacher conference?” 
Students: “ Nothing, that we are good” 
Henrik: “ She totally holds double standards, she acts one way next to us, but as soon as a teacher or 
adult comes she acts totally different”) 
The students share the frustrations about Birgitte with us and think that she shows different 
personalities depending on her mood and the people around her. The children have talked with 
Helene and other teachers about the problems surrounding Birgitte and also tell us that no one in 
the rest of the school likes her either. Lukas mentions that his mother also found Birgitte strange 
because of the fact that he was sent home without any notice or information to her. 
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The students tell us about an incident where they were making a tinnitus noise in the classroom 
which frustrated Birgitte. There was a lot of commotion surrounding this incident where other 
teachers came to check what the noise was. Birgitte got so angry that she sent the whole class to 
the basement and hereafter they were sent home. We ask them if they perhaps also tease her a 
bit and they admit that it happens. 
Sofya: ”men det er fordi vi kender hende, jeg kan få hende til at elske mig også kan jeg også få 
hende til at hade mig” 
(Sofya: ”But it’s because we know her, I can make her love me and I can make her hate me”) 
 
Social life 
Particularly Mayer and Rasheda say that they have a strong connection to each other. Mayer’s 
parents are Turkish-Kurdish and Rasheda’s mother is from Somalia. They are both born in 
Denmark and have become close friends. Their roots are in two different parts of the world, yet 
in Denmark they are a part of the same ethnic group which is ‘other ethnic background than 
Danish’. 
They both have an exotic look; black hair, brown eyes. They have names of Arabic sound and they 
are both Muslims. 
But what more do they have in common? When we ask them if their cultures have a lot in 
common they reply: 
Rasheda: “Ja, altså det minder ikke om hinanden, men nogle ting der sker minder om hinanden” 
Interviewer: “måske med hensyn til forældre, regler og sådan noget.” 
Pigerne: “Ja.” 
(Rasheda: “Yes, I mean they don’t resemble each other completely, but some things are alike” 
Interviewer: “in terms of parents, rules and stuff”. 
Girls: “Yes.” 
To them their culture isn’t that similar, but in Denmark that distinction isn’t always made.  The 
point is that in the two girls’ context which is Denmark, they are looked upon as being similar 
only by being different from the majority. They then automatically see themselves as their 
64 
 
surroundings see them. They are put in the same group in their social context, therefore they feel 
like they are in the same group and therefore they might feel a connection. 
When we ask them if they ever discuss their cultural backgrounds they say that it only happens 
when somebody has been on holiday in their home country. Sofya then says: 
 
“De tror først at jeg kommer fra et andet land når de ser min mor eller min søster, for min mor har 
sådan nogle krøller og det har min søster også. Min mor er meget mørk, hvis de kigger på mig tror 
de bare jeg er dansker eller sådan noget. Men når de så ser min mor så spørger de så hvor jeg 
kommer fra.” 
(“They don’t think I’m from another country before they see my sister or my mom, because she has 
these curls and so has my sister. My mom is very dark, but if they look at me they just think I’m 
Danish. But then, when they see my mom they ask me where I’m from”. ) 
As discussed before, in Denmark as a context, ethnic minority groups are often identified by 
racial features and her physical appearance does not suggest that she has another ethnic 
background than Danish. Her sister and mother are clearly identified as having another ethnicity 
than Danish, but she stands out from them because of her physical appearance. 
When we asked them if they socialize with each other outside of school, it was clear that group 
formations occur. They tell us that they are quite divided by gender. Since the class has been 
mixed up from different classes recently, they do not spend that much time with each other 
outside of school. 
One of the themes which are intensely discussed is about their fellow student Abdul. 
Throughout the interview they mention him a couple of times. The children mainly describe him 
in negative words; that he gets into a lot of trouble with his circle of acquaintances: 
Interviewer: “Er han en “gangster”?” 
Piger: “Nej (fniser lidt) han spiller meget. Han roder sig ud i sådan nogle ting.” 
Interviewer: “Hvilke ting?” 
Elever: “Alt muligt, han er bare mærkelig.” 
Piger: “Stjæler, han render rundt og kører på knallert.” 
Dreng: “Fester og drikker sig totalt stiv og sådan noget.” 
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(Interviewer: “Is he a “gangster”?” 
Piger: “No (giggles) he acts like it alot. He gets into a lot of trouble and stuff.” 
Interviewer: “What kinds of ”stuff”?” 
Pupils: “All kinds, he's just weird.” 
Girls: “Steals, and he rides on his scooter.” 
Boys: “Parties and gets really drunk and stuff.”) 
When asked what they think Abdul will do with his life after school, the first and immediate 
response is from Henrik who bursts out the word “Terrorist”: 
Interviewer: “Hvad tror i med Abdul, hvad tror i han bliver efter skole?” 
Elever mumler ord: “ikke noget, hmm…” 
Dreng1: “Terrorist” 
(grin) 
(Interviewer: “What about Abdul, what do you think that he wants to do after school is done?” 
Pupils mumbling: “Mm, nothing.” 
Boy1: “Terrorist!” 
(Laughter)) 
 
Culture and language differences 
While talking to the students, we understood from their statements that they are well aware of 
cultural differences which occur in their daily life. 
In the focus group interview five out of six children have mixed nationalities and backgrounds. 
Henrik who has a father from Nigeria and a mother from Denmark, tells us that he only speaks 
Danish and English and was not taught any other Nigerian language. The second boy in the 
interview is half Danish half Japanese. He has been taught Danish by his parents and does not 
speak Japanese. The third boy is Danish with Russian roots, he has not been taught Russian. 
Sofya is both Danish, German and Moroccan, she does not look like she has a different ethnicity 
than ethnically Danish people. Furthermore she has not been taught Moroccan nor German but 
she says she understands the language when watching television. 
66 
 
Mayer is half Turkish half Kurdish, her parents are ethnically different but their religion and 
culture are the same. In the interview Mayer tells us that sometimes it is easier to spend time 
with her friends from her own culture when it comes to the everyday rules such as not eating 
pork and not drinking alcohol. 
At a certain point in the interview we ask the children how their parents feel about a sleepover 
gathering arranged by Helene. In this context Rashida and Mayar tell us about some cultural 
clashes they encounter regarding their social lives.    
Interviewer: “Hvad siger jeres forældre til det?” 
Sofya: “De ligeglade.” 
RashIda: “Min mor synes det er mærkeligt hun er ikke vant til sådan nogle sociale ting med skolen,” 
Interviewer: “nej, men synes hun det er godt alligevel?” 
Rasheda: “Altså hvis jeg vil, siger hun ikke noget, men hvis jeg ikke gad måtte jeg gerne blive 
hjemme.” 
Interviewer: “så hun har ikke sagt til dig at du ikke må? 
Rasheda: “nej” 
(Interviewer: “What do your parents think about it?” 
Sofya: “They don’t care” 
Rasheda: “My mom thinks it’s strange, she isn’t use to social stuff with the school.” 
interviewer: “No, but does she think it’s good anyway?” 
Rasheda: “I mean, if I want to she will not say anything, but if I didn’t want to go I could stay home 
Interviewer: “So she hasn’t told you that you aren’t allowed to go?” 
Rasheda: “No…”) 
Here we see a difference between Sofya and Rasheda. Sofya answers quickly that her parents do 
not care about the social gathering. Rasheda on the other hand who has a Somali background, has 
a mother who cannot understand why the children have to sleep at the school. Both Mayar and 
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Rasheda are allowed to participate in the sleepover because it is school related and teachers will 
be present. 
Another topic that is mentioned in the interview is alcohol. The children talk about drinking 
alcohol and whether or not it is allowed amongst ethnic minorities with muslim or middle 
eastern background. 
Sofya: “(...)men der er nogle der gør det alligevel.” 
Mayar: “Ja der er nogle der siger: jeg må godt drikke, jeg må bare ikke blive fuld.” 
Rashida: “Det synes jeg ikke giver mening.” 
 
(Sofya: “(...) but some people do it anyway” 
Mayar: “Yeah, some say: I am allowed to drink but I am not allowed to get drunk.” 
Rasheda: “I don’t think that makes sense”) 
 
The interview proceeds and we ask the students if anyone is being bullied in class and their 
answer to this question is no, but sometimes they tease each other for fun. They do although 
mention an incident where Rasheda gets angry: 
Henrik: ”der var engang ikke’ Rasheda?” 
Interviewer: ”handler det så om jeres baggrund, eller…” 
Rasheda: ”Ja, det er det” 
Mayer: ”ja Rasheda bliver sur hvis man siger neger, men vi andre ser det ikke som et skældsord, vi 
bare vant til at sige det.” 
Rasheda: ”jeg kan ikke lide det ord” 
Mayer: ”nej fordi selvom Henrik og William de jo begge to sorte, så sidder de begge to og siger neger 
til hinanden, så bliver Ragma sur” 
(smågrin blandt eleverne) 
 
(Henrik:”There was that one time right, Rasheda?” 
Interviewer: “Is it then based on your background, or…” 
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Rasheda: “Yes it is” 
Mayer: “Yes Rasheda gets angry if you say neger, but we don’t see it as a swearword we are just use 
to saying it” 
Rasheda: “ I don’t like that word” 
Mayer: “no because even though Henrik and William are both black and call each other neger, 
Ragma still gets angry” 
(giggles amongst the students)) 
 
Furthermore in the interview the students discuss their cultural backgrounds and the different 
languages they speak. 
 
Interviewer: ”…og i føler ikke i er meget forskellige?” 
Elever: ”nej” 
Rasheda: ”jo vi er forskellige, men det gør ikke noget” 
Mayer til Rasheda: ”sidder du og tænker på hvor jeg kommer fra?” 
Rasheda: ”nej, men altså jeg kan godt se vi er forskellige, men det ikke sådan noget jeg tænker over” 
 
(Interviewer: ”… and you don’t feel that you are very different?” 
Students: “No..” 
Rasheda: “ Yes we are different, but it doesn’t matter” 
Mayer to Rasheda: ” Do you sit and think about where I’m from?” 
Rasheda: “no but, I mean I can see that we are different, but it’s not something I think about”) 
 
The children are aware of the differences between them but it is not of importance. Mayer and 
Rasheda have a close bond because they are good friends and on top of that they feel that they 
have some similar cultural aspects in their lives that bring them closer to each other. 
 
Part conclusion on focus group interview 
 
The teachers and the volunteer tutor 
69 
 
Once the talk begins to evolve around Birgitte, it is interesting to see how almost all of the 
students have a strong opinion about Birgitte and this is definitely one of the things that the 
students feel very opinionated talking about. 
Especially Mayer and Henrik feel that Birgitte is neglecting the children in several ways. We get 
the impression that Birgitte is a distanced teacher in the way that she blocks out the personal 
relation to the students. According to the students, she only interferes negatively for example by 
saying that they are bad mannered or sends students home without any notice. 
It can be argued that Birgitte’s teaching method uses elements from the black school because of 
her personal distance to the students and because of her way of demanding respect from them 
using dominant power relations. Birgitte’s strict mindset might be a deliberate act and chosen as 
an element of her teaching methods in order for her to gain respect from her students. 
Nevertheless, this obviously seems to backfire as we can interpret from the student’s statements, 
since they say that they have no respect for her and this is the reason why they talk back to her. 
So, by Birgitte actually demanding respect in this way, the only thing she manages to get is a lack 
of the very same thing. 
Talking back is not something they feel they can do towards Helene. As a contradiction to 
Birgitte, we get the idea from the students that their view on Helle is a lot more positive. 
According to the students,  they say that Helene’s way of teaching is a lot more fun and and 
engaging. You can tell that students actually feel how Helene cares for their well being, and they 
also explain that the reason why they cannot talk back to Helene is because they respect her. 
Helene’s way of using reform pedagogy has clearly had a great effect on the students. The 
students find Helle tough and fair but at the same time they respect her. 
In the interview we ask the children about the supportive tutor Kirsten who sits in the classroom 
with them. Most of the students seem neutral or careless of Kirsten’s presence in class although 
most of them agree that she is a bit arrogant in her approach. Particularly Mayar feels that it is a 
waste of time that Kirsten is there and that she frankly does not like her. Yet, it is important to 
remember that Mayer is one of the brighter students who manages to get everything done using 
only the studycafe. We might have gotten a different answer had we been interviewing  Abdul, 
who is a pupil from the class who receives help from Kirsten on a daily basis. 
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Abdul 
It is quite noticeable from the interview that he is not the most well-liked student by the others 
and he stands out from the others in many ways. All of the students have mocking undertones 
when talking about him. 
Furthermore, it is obvious that they do not have any expectations for him to do well in school. 
The pupils have stereotyped, or rather, labelled Abdul maybe as a result of the media's discourse 
influence. Although they joke about it, it is still interesting to notice that the answer ”terrorist” is 
the first thing that comes to their mind and that they have no expectations for him to succeed in 
life. The labelling theory can be used here to explain Abdul’s actions. He is a great example of how 
labelling can form a person's identity and in the end, destroy it. 
As you can see, the pupils we have interviewed have low or no expectations to Abdul. They have 
labelled him and he has embraced it either consciously or subconsciously. One can look at 
Rosenthal’s and Jacobsen’s experiment (1968) to explain how the students’ lack of expectations 
towards him can have an effect on his academic work. One can also imagine that since he has 
been stereotyped in class, that he also has this label put on him outside in society. In Rosenthal’s 
and Jacobsen’s  experiment they found out that a child's academic achievements are closely 
connected to expectations regarding their development. Pupils who got identified as being on the 
verge to academic growth, also achieved this growth which might have been because of the 
encouragement they got. (Richard Jenkins, Social Identitet 2006, p. 101-102) 
 
Furthermore, according to the students, Abdul has a group of acquaintances who has a bad 
influence on him. This might be an act of rebellion from Abdul and can be one of the reasons why 
he is viewed as an “outcast” and because he does not interact with the other students that much. 
Abdul perhaps feels a relation to his friends who are not from the school, because they might 
have chosen the strategy of “the clean identity,” not necessarily because they live by all the norms 
and values from their parents background, but in order to rebel. They might feel misunderstood 
in society and therefore by excluding themselves and gathering it can create a sense of 
fellowship, and the boys will feel united. Since it is pretty obvious that he is already viewed as 
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hopeless amongst his fellow pupils, he has found a group that accepts him. At home Abdul lives 
by the rules set by his mother who has an Arabic background and in his spare time he also has 
found friends with similar backgrounds. 
His mother does not have the resources to help him in school, he does not get encouragement 
from his friends either and on top of that he does not have a connection with the other children in 
class. If the boys come to school and are met by rules and restrictions which the parents have not 
set for these boys, then it may result in rebelliousness when getting orders from a “stranger” who 
in this situation would be a teacher. It can also be that the parents have set rules and boundaries 
for the boys but they mostly respect them and not authority figures from the outside world. It 
makes sense to have higher expectations to your child who is not doing academically well, but 
perhaps looking at the identity problems that this child goes through can help answer questions 
of confusion. (Jaffer & Sareen 2012:43) 
Cultural differences and the social life 
In the interview we talk with the students about cultural differences regarding their social lives. 
As mentioned earlier Rasheda talks about her mother giving her permission to come to the sleep 
over at the school, but was pretty sure that she would not be allowed to spend the night 
somewhere else if it was just friends who had a slumber party. So even though the mother does 
not understand certain aspects of the Danish school culture she still accepts parts of it to make 
her daughter happy. She gives her daughter permission and hereby also lets her integrate in the 
social sphere of the school and in the long run it is small decisions like these that can help an 
ethnic minority student to feel socially accepted. 
It can be argued that the mother of Rasheda lives by the strategy “The clean identity”. She does 
not understand the reason for social events at school and the reason for this can be that an event 
of this sort is unheard of in Somalia. She allows her daughter to participate because teachers will 
be present and makes a decision that Rasheda should not be excluded when it comes to school 
activities. A reason for the acceptance of this social event can be that she thinks that it might have 
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a positive effect on Rasheda’s education. This means that she takes part in molding Rasheda’s 
social identity, since she decides in which context her daughter will participate. 
Mayar does not share details with us on this subject but agrees that the fact that teachers will be 
at the school contributes to the possibility of her participating.     
They have restrictions but are allowed to socialize as long as the school is involved. The girls 
seem to accept it and do not feel any particular distress about their social situation. 
When the students talk about alcohol Rasheda does not seem to think that it makes sense to 
drink at all, whether you get drunk or not. This could indicate that perhaps her parents live by 
the “clean identity” where it is either/or and she therefore cannot understand how some people 
“just” choose to bend the rules. 
It is although important to remember that these girls are in 8th grade and are only yet facing 
their teenage lives. They already know now that it is “wrong” to drink and party because this is 
what they have been taught throughout their upbringing but perhaps when they grow older they 
will wish to join their fellow students and participate in such activities. 
The point here is that for now the girls are comfortable and have found a way to balance their 
lives between their two cultures (Somali/Danish, Turkish-Kurdish/Danish) but in the future they 
might encounter issues surrounding their identities while growing up. These issues will  revolve 
around all the new impulses they will be presented to, throughout their youth, when growing up 
in a society where the majority of people have a different cultural background than themselves. 
The girls might not be able to identify with all the norms and values from their parents tradition 
throughout the rest of their lives. Here we can apply the before mentioned Jenkins’ theory that 
identity is a social construction and is as a concept which is context related. In this case we see 
that authority (the parents of the girls), timing and age plays a role in defining their social 
identity for now. This may although change as they grow older and it  will therefore be 
redefined  throughout their lives. 
Cultural identity and language 
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The earlier mentioned strategy “the clean identity” also applies when an ethnic minority person 
is assimilated since the person or his or her parents will prioritize to live by the norms and 
traditions of the society they live in and thereby undermine the culture and background from 
their home country. If the ethnic minorities wish to be a part of the society and only feel accepted 
if they adjust completely to their surroundings, some will do so. When it comes to assimilation 
the one thing that cannot be adjusted to resemble the majority is the physical appearance of the 
person. The question here is, if this is of any relevance as long as the person is similar to the 
majority when it comes to traditions and values? (Eriksen & Sørheim 2007: 90) 
We know that the three children Henrik, Lukas, Sofya who are half Danish do not speak the 
languages of their parent who is originally from another country than Denmark. 
Henrik speaks Danish and English and was not taught another Nigerian language. 
Lukas has been taught Danish by his parents and does not speak Japanese. So far we see a pattern 
of these children with mixed nationalities, which is that one parent is Danish, they live in 
Denmark and speak the Danish language, but not the language of the other parent.   
Henrik and Lukas both look different than the majority of the Danish people but are nevertheless 
one of them when it comes to their cultural identity. The parents have perhaps chosen that it is 
more important for their children to feel at home in the country they live in, because they believe 
and hope that this way, the children will not go through identity crises due to their nationality 
and background.   
Looking at the two boys Henrik and Lukas during the interview, we could easily see that they did 
not look like the majority of Danish people, and indeed had characteristic physical features of 
African and Asian people. But listening to them talk and getting an inside to their minds, they 
resembled any other ethnically Danish person who does not have a mixed nationality. 
In Denmark as a context, ethnic minority groups are often identified with having dark hair and 
brown eyes but Sofya’s physical appearance does not identify with the Danish categorization of 
the ethnic minority groups. 
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Furthermore she has not been taught Moroccan or German but she says she understands the 
language when watching television. Another point regarding Sofya is that she does not seem to 
have any restrictions; she tells us that her parents are neutral in their opinion about the sleep 
over. Sofya is half Moroccan, but it seems as though her family has adapted to the Danish way of 
living and do not think it is strange for their daughter to spend the night away from home. The 
overall impression of her is that she is not bound to traditions and norms of her other 
nationalities besides the Danish one. Furthermore the fact that Sofya’s appearance does not 
reveal that she has a Moroccan parent, perhaps also contributes to her being viewed as Danish 
both ethnically and culturally, in a context that is the Danish society.   
Mayar who is also mixed, is half Turkish half Kurdish, her parents are ethnically different but 
their religion and culture are the same. They have a set of lifestyle rules determined by their 
background traditions. The parents of this girl come with the same set of core values based on 
the traditions and religion of their home country and therefore Mayer feels like she has two 
different cultures in her life instead of three. The Turkish-Kurdish she describes as one of them 
and the other is the Danish. 
Since the other children have backgrounds that differ so much from each other e.g. 
African/Danish and Japanese/Danish the parents may have chosen that Danish traditions and 
norms will be center of the children’s upbringing since they live in Denmark and the cultural 
differences between the spouses perhaps are just too different to unite.   
It is a possibility that assimilation of their children therefore can, willingly or not, become the 
answer so neither the parents nor the children have to deal with too many different inputs of 
culture and traditions. 
Both Mayer and Rasheda speak their mother tongue which they were taught early in life and they 
also speak Danish fluently which they have learned in school and through communication with 
friends and acquaintances. 
The two girls give an impression throughout the interview that they are good friends and they 
realize that they have some cultural differences but also equalities. 
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Mayer and Rasheda in the context they are in, which is Denmark, are looked upon as being 
similar only by being different from the majority. They then also see themselves as their 
surroundings see them. They are put in the same group in their social context; therefore they feel 
like they are in the same group and therefore they connect. 
In relation to the two girls, one could point towards them being close due to the fact that this is a 
cultural construction that has been made. A cultural construction and understanding that entails 
the idea of them having ‘another ethnic background than Danish’, with dark hair and skin and 
therefore having some sort of relation to one another. “We” expect “them” to get along and 
therefore they do exactly that. 
To them their culture isn’t that similar, but in Denmark that distinction isn’t always made.  As 
Bauman presents in his theory, distinction isn’t always made and there is a tendency to divide 
ethnic groups from a physical appearance. The differences become racial instead of cultural. 
Here we talk about ethnic minority people; we talk about “them” and “us”. But inside this 
undefinable ethnic mass of people, exists uncountable differences. 
When talking about this lack of distinction it is interesting to look at a part of the interview where 
the children talk about the word “neger.” They tell us that the fellowship in the class is good and 
the pupils do not bully each other. They do although, mention one incident where Rasheda gets 
upset when the boys call each other “neger ”(“negro”). Even though the boys themselves are of 
colour, it seems that to her, the word is still condescending. She cannot explain why she does not 
like the word, but it can possibly be because she feels it is racist and that the word indicates that 
all people of colour can be categorized by that one word.  
Mayer points out that it is nothing but a word for them, yet Rasheda seems to feel uncomfortable 
about it. The two boys, Henrik and William who are black themselves, use the word for fun when 
addressing each other. Perhaps they have chosen not to take the word seriously to take the 
power away from the word. Because if the ones who are black themselves, can call each other 
“neger” (negro) then they send a message to people around them that this word will not affect 
them. They depower the word.  
Rasheda on the other hand is more sensitive about the word because she feels that it is 
condescending. Here we see that a word of this sort is not accepted by Rasheda, regardless of the 
76 
 
context in which it is said. Judging by the interview it seems that Rasheda in general is a person 
who is sensitive when it comes to being politically right or wrong.  
Also whenever the students are talking negatively about both Kirsten and Birgitt, Rasheda feels 
the need to defend them, this shows that she wants people to be polite towards each other. The 
word “neger”(“negro”) can for her therefore not be used in a funny context, it is a serious matter 
to use the word, since for her it is a racial swearword. 
This negotiation about identity is present throughout the interview. The example above is a clear 
example since Rasheda says that she disapproves of the word “neger” (“negro”) as opposed to 
some of the other students who do not find it offensive. 
 
Discussion  
Based on our fieldwork, analysis and theories, we want to discuss the different aspects of our 
empirical data. Through our research we have obtained new knowledge, and have gotten a better 
idea of what multicultural pedagogy can consist of. In this relation we have tried to understand 
what elements are present or not present in our case study and also tried to see a different angle 
to multicultural pedagogy. 
One of the issues we came across, when doing the analysis of our fieldwork, was that language 
plays a great part of the concept of multiculturalism, and multicultural education. Learning about 
the different theories of multicultural pedagogy, we already knew that this element could be 
important. 
 
There is a discourse in Denmark that tends to degrade problems of multiculturalism to being a 
matter of language. If the ethnic minority was good at Danish, no issues would occur. This can 
also happen in the school where Helene says that the communicative problems with the parents 
is only a question of language. By simplifying the cultural issues into a matter of language, one 
might close the eyes for the complexity.  
She de-culturalizes the problem that might have roots in cultural differences and not just a 
matter of language barriers. One could argue that it is easier for teachers and policymakers to 
handle the problem if it is only a question of learning proper Danish.  
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On the other hand, we have to conclude that being able to speak Danish, when attending a Danish 
school, is a necessity in order to achieve on a higher level. It is also an important factor for the 
parents to have Danish skills at a certain level, since this is crucial when following their childrens 
education. 
In our analysis and through our research, we have discovered that gender plays a big role in the 
cultural aspects regarding identity negotiations in the social and public sphere. We found that 
girls do better than the boys academically. The reason for this could be the difference in the 
cultural tradition of upbringing, which results in the girls in having more social control at school, 
compared to the boys. Abdul is a good example of this. Based on Jenkins’ theory he is being 
labelled by his fellow students as an underachiever. In the light of his social problems, Helene is 
also aware that he might fall through. Here there are elements of intersectionality represented 
since he belongs to an ethnic minority -and a gender group that is often labelled as being 
problematic. 
There is not much focus on the students’ cultural differences in the curriculum, but it is obvious 
that these differences are discussed amongst the students. The students are aware of their 
cultural differences. They express that they are in lack of academical knowledge about important 
cultural matters such as religion.  
They are exposed to subjective discourses about these things through the media and maybe their 
parents. It is necessary to use the school to provide more objective information and discussions, 
in order for them to get a chance to understand these political and social themes, in an objective 
academic environment. They will thereby be able to create their own opinion and interpretation 
of the different cultural issues present in society. The school has to relate to the students’ lives 
and the society they live in.  
 
A way to do this is by using Banks’ curriculum content integration dimension. Helene does not 
use this. She points the responsibility of teaching about cultural issues towards the social science 
teacher and thereby compartmentalizes it by seeing it as something that only has relevance in 
one specific subject.  
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It is a problem that there are not any legislations about multicultural pedagogy, since it to some 
extend is up to the individual teacher, to choose the content of the curriculum. 
 
The cultural difference paradigm argues that respecting, reflecting and taking the students 
differences into consideration will improve their learning opportunities and also prevent 
stereotyping. Also under Kampmann’s description of the three approaches, the anti-racist Troyna 
says: “That by learning about his (sic) cultural and ethnic ‘roots’ an ethnic (sic) child will improve 
his educational achievement” (Horst (2003): 117) 
Critical pedagogists would argue that Helene has an anti-racist approach, when she uses a film 
about racism as a cultural aspect of the curriculum. This is an expression of her idea of cultural 
differences only being about race.  
 
It is not only in the curriculum that there aren’t any legislations about how to cope with a 
multicultural class. E.g. the close contact with the parents and the arrangement of social activities 
that works well in Helene’s class is something she herself found out. It isn’t a public known 
strategy on how to overcome cultural barriers that might occur in a multicultural class. 
 
She also uses other strategies to improve the students academic achievement. By switching 
places and letting her students join in cooperative activities she improves the social community 
in class, by doing this the possible prejudices between the children can be prevented. Whether it 
is a conscious decision or not, she uses Banks’ prejudice reduction dimension here. 
Taking the simple questionnaire as an example, she enforces them to get to know each other and 
thereby encourages them to relate to each other. Had she however, chosen questions related to 
the fact that they posses different cultural characteristics and resources, she would thereby be 
able to get the pupils to interact with one another and hence raise their knowledge, not only 
about each other but also about different cultures. She would thereby take the content of the 
questionnaire to an educational level, instead of only a social one.  
This could create a base of what she could include in the curriculum, for them to be able to relate 
and use their cultural differences as ressources. In the incident with the two students that were 
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fighting about their different cultural backgrounds, she again de-culturalizes the problem by 
making it into a social problem that is solved on a personal level.  
 
On the contrary the empowering school culture that includes the social activities could result in a 
cultural clash. The ethnic minority parents that might live by “clean identity”, meaning that they 
live fully by their cultural norms and values of their home country, might not have an 
understanding of the importance of the social-life in a Danish school. The parents might not want 
their children to participate and this could result in the ethnic minority children being even more 
socially isolated. The other children might label them as anti-social and exclude them from 
private, social activities.  
 
Conclusion 
 
Based on a case study in a multicultural 8th grade, can multicultural pedagogy influence the 
learning opportunities of ethnic minority children in the Danish lower secondary school? 
 
Based on our analysis of interviews and observations in the 8th grade, we found that Helene’s 
approach to multicultural pedagogy is focusing on the social aspects outside of school as well as 
in school. By having a close contact to the parents and by acting as a mediator between students, 
she influences the learning opportunities of the minority students in a positive way.  
Compared to the theorists and researchers of multicultural pedagogy, we can conclude that she 
does lack an important aspect; integrating the existing cultural differences of the students into 
the curriculum. However, looking at the effectiveness of Helene’s large focus on the social aspect, 
it can also be concluded that this is an aspect that e.g Banks should incorporate into the 
Empowering school culture dimension.  
A fusion of Banks’ dimensions and Helene’s large focus on the social aspect, being not only at 
school but also a private social aspect such as including the parents, might give a more coherent, 
multicultural pedagogical method and possibly provide even better learning opportunities for the 
minority students.  
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For further investigation one could argue that, in relation to multicultural pedagogy not being 
part of an official way of teaching, the problem is that there are no guidelines from the 
government of how to implement multicultural pedagogy in the Danish school system. Helene 
using some aspects of multicultural pedagogy is because of her personal interest and knowledge 
that she didn’t obtain from her education at the teacher seminar. We can conclude that 
multicultural pedagogy does have a positive influence on ethnic minority students’ learning 
opportunities, therefore it is necessary for the policymakers to put up guidelines and rules for 
teachers to follow, and even educate them to implement these methods in their teaching. 
 
Techniques of project work 
 
Our problem formulation consists of two links and their relation; A -> B 
A: being “Multicultural pedagogy” 
B: being “Learning opportunities” (of ethnic minority children) 
The link being “influence” 
To answer the problem formulation we first had to look at multicultural pedagogy and describe 
what it is, why it is relevant and why we can expect it to influence the learning opportunities of 
the ethnic minority children. We also need to find out about different teaching methods in order 
to understand the perspective of the teacher. 
We are also saying in a way that the learning opportunities of ethnic minority children need to be 
influenced. (Pedersen, Olsen 2008:172) 
In the Project Technique course, we have learned how to create a project from the base. We have 
learned everything from how to search for and find information, books and other relevant data at 
the library, reading and writing strategies to group dynamics and how to create a solid problem 
formulation. It also became clear how important the formulation of the problem formulation is, 
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when reaching the last process of the writing, and we also ended up changing some of the 
wording. 
We have learned how to be problem focused rather than subject focused and how it is important 
to be specific rather than general, or at least be very accurate in where to generalize and where to 
be specific. 
We have also learned the importance of source reference and how to do it correctly and also the 
very serious consequences of the use of plagiarism. The source reference was challenging, since 
we from our former school experiences was not used to having to be precise on the same level as 
now. The requisition however is very informative and sensible.  
We have learned the importance of creating new knowledge, when working with a long term 
project. This has been a challenge and a new requisition for us. It has therefore been helpful 
attending the Technique of Project Work course, since it has been a guidance on all the areas new 
to us. 
When learning about Library searching methods we expanded the common knowledge on 
searching after books and other material. This was relevant for us, since our knowledge of our 
theories manly has been constructed from the foundations of books. 
The Project technique course has been useful whilst making the project, functioning as a 
guideline, together with the book, “Problem-oriented project work”. 
This has been a big help, whenever we have had doubts about various ways to handle different 
kind of problems and situations. Simple factors, like how to structure the project report, having 
productive meetings with the supervisor is described and explained.  
Working with the project has been challenging but also educative and we are still learning about 
all the different processes there is throughout a long termed project like this. It has been a 
challenging and interesting experience to see how much opinions, conceptions and assumptions 
change the longer we get in the process, especially how small things can change the whole project 
and create a new angle. The simple fact of how suddenly new knowledge is created, affects the 
report, since some of the content becomes more relevant and some less important. 
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Working as a group has also been challenging but educative. Throughout the months, working as 
group, we have found new perspectives of our self and each other, how we work more productive 
and how to handle problems. In the technique of project work, we had an exercise, where we had 
to split up into small groups, talking with people who were not in our own project group. This 
was very informative, in the way that we had the opportunity to give each other advice on how to 
handle possible problems.  
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